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I.
COURSE NUMBER AND TITLE, CATALOG DESCRIPTION, CREDIT HOURS   
II.
PREREQUISITES FOR THE COURSE: 
Admission into the Bachelor of Science in Education program or special permission from the Associate Dean of Baccalaureate Programs

III.        GENERAL COURSE INFORMATION:  
IV.       LEARNING OUTCOMES AND ASSESSMENT: 

 At the conclusion of this course, teacher candidates will be able to demonstrate competency of pertinent state and national standards, and course objectives.
	LEARNING OUTCOMES
	

ASSESSMENT

	*Use action “ learning” verbs- Discipline Chair has a list of examples, if needed!
	

	
	

	
	

	
	


         
 Specific Course Competencies:
         
 Critical Task Assignments and/or Assessments
At the conclusion of this course, teacher candidates will demonstrate competency in the 
following Preprofessional Florida Educator Accomplished Practices (FEAPs), Sunshine State Standards, Professional Educator Competencies and Skills, ESOL Performance Standards, ESOL k-12 Competencies, Reading Competencies and elements of the Uniform Core Curriculum. 


FSAC-  Florida Subject Area Competencies and Skills


FEAP-  Florida Educator Accomplished Practices


ESOL-  English Speaker of Other Languages


PEC-    Professional Education Competencies

* The numbers and letters in the graph below correspond to the standards, indicators and 

            competencies found above. 

	Course 
	FSAC
	Critical Tasks
	FEAP/

PEC
	Reading
	ESOL Performance Standards 
	ESOL k-12
Competencies

	EXAMPLE: 

EDE 4930 Special Topics in Elementary Education

	4
	EXAMPLE: 

Reflective Essay:  Teaching Philosophy


	3

5

11
	2.7
	2, 2.1, 2.2
	2

4

6

	
	
	Reflective Essay:  Handicap of Definition
	5
	
	
	

	
	
	Code of Ethics Pretest
	6
	
	
	

	
	
	Creation of Portfolio
	12
	
	
	


Relationship of course to Program Goals and National Specialized Program Association Standards:

This course is part of the Edison State College, Baccalaureate program in Education, for teacher licensure in the State of Florida in the area of Elementary Education K-6, Secondary Biology or Mathematics. This program Complies with the standards for teacher licensure established by the Florida Department of Education and covers the Preprofessional Florida Educator Accomplished Practices, Sunshine State Standards, Professional and Subject Area Educator Competencies and Skills,  ESOL Performance Standards, ESOL K -12 Standards, and Reading Competencies.

National Curriculum Standards will also be introduced and referred to in this course. Standards for Elementary Education are based on the Association of Children’s Education International. Standards for the English Language Arts are based on the National Council of Teachers of English. Principles and Standards for School Mathematics (Standards 2000 Project) are based on the National Council of Teachers of Mathematics. The Physical Education Content Standards are based on the National Association for Sport and Physical Education. The National Health Education Standards (2007) are based on the American Cancer Society and Project 2061 is based on the American Association for the Advancement of Science. The Standards and Position Statement on Social Studies is based on the National Council for the Social Studies.

V.        DISTRICT-WIDE POLICIES

Programs for Students with Disabilities

Edison State College, in accordance with the Americans with Disabilities Act and the college’s guiding principles, offers students with documented disabilities programs to equalize access to the educational process. Students needing to request an accommodation in this class due to a disability, or who suspect that their academic performance is affected by a disability should contact the Office of Adaptive Services at the nearest campus.

Lee Campus

Taeni Hall S-116A
         
(239) 489-9427

Charlotte Campus
Student Services SS-101       
(941) 637-5626

Collier Campus
Admin. Bldg. A-116
         
(239) 732-3918

Hendry/Glades Ctr.
LaBelle H.S.

(863) 674-0408

VI.        REQUIREMENTS FOR THE STUDENTS:    List specific course assessments, tests, homework 

assignments, make-up procedures, etc.
            IMPORTANT:  All Critical Task Assignments must be included in this section.
VII.     ATTENDANCE POLICY:   

After three unexcused classroom hours, teacher candidates will not be permitted to return to class without written permission from the instructor (attendance form , A-1 will be kept on file).  Each unexcused absence thereafter will result in a 10% reduction of overall grade.  Issues of appeal will be reviewed by the Discipline Chair of Education and may be forwarded on to the Education Review Committee, if necessary.

VIII.    GRADING POLICY:   Include numerical ranges for letter grades; the following is a range 
commonly     

           used by many faculty:

90 – 100
=
A


80 – 89
=
B

79 – 70 
=
C

60 – 69
=
D

Below 60
=
F

* All Critical Tasks must be passed with a 75% or better.  (Please include this statement in your syllabus.)
         
(Note:  The “incomplete” grade [“I”] should be given only when unusual circumstances warrant.  
An         

            “incomplete” is not a substitute for a “D,” “F,” or “W.”  Refer to the policy on “incomplete” 
grades.)

IX.         REQUIRED COURSE MATERIALS:   (in correct bibliographic format)

X.        RESERVED MATERIALS FOR THE COURSE:    Other special learning resources.

XI.       CLASS SCHEDULE:   This section includes assignments for each class meeting or unit, along with        

scheduled Learning Resource Center (LRC) media and other scheduled support, including scheduled   

            tests.
IMPORTANT:  Please be sure class schedule includes all Critical Task assignments.  

XII.    ANY OTHER INFORMATION OR CLASS PROCEDURES OR POLICIES 
which would be useful in this 
class.
Critical Task Revision Policy:  All Critical Task assignments must be completed with a 75% or better in order to graduate.  Any Critical Task receiving a grade less than 75% must be resubmitted to the instructor. The assignment or assessment must be revised and resubmitted within two weeks of the assignment being returned to the teacher candidate.  For example, if an assignment is returned by the professor to the teacher candidate on October 15th, the assignment must be resubmitted by October 29th. All Critical Tasks must be successfully completed with 75% or better prior to final internship.  Revising a Critical Task may not necessarily result in a change to the course grade.  
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 Is the course being offered first as an experimental course?   FORMCHECKBOX 
  yes     FORMCHECKBOX 
  no

Course Name, including prefix and number:  EDE 4222 Music, Art and Movement   

Verified with VPAA office?    FORMCHECKBOX 
  yes     FORMCHECKBOX 
  no 

Class credits:  2       Lab credits:             Combined lab & class credits:       
Chose one:     FORMCHECKBOX 
 Degree core requirement    FORMCHECKBOX 
  Elective    FORMCHECKBOX 
  General education

Repeatable for duplicate credit?  (i.e., applied music courses)   FORMCHECKBOX 
  yes     FORMCHECKBOX 
  no

Prerequisites: Admission into the Bachelor of Science in Education program or special permission from the Associate Dean of Baccalaureate Programs

Classification:  FORMCHECKBOX 
 AA
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 PSV
 FORMCHECKBOX 
 PSAV
 FORMCHECKBOX 
 BAS
 FORMCHECKBOX 
 BS

ICS Code:11408    Banner Major Code: EDUC   

Major Restriction?   FORMCHECKBOX 
  yes     FORMCHECKBOX 
  no    (meaning only declared majors may take the course)

Indicate all modalities in which the course may be taught:   FORMCHECKBOX 
 Class Lecture   FORMCHECKBOX 
 Clinical

 FORMCHECKBOX 
  Laboratory      FORMCHECKBOX 
  Lecture/Lab Combined    FORMCHECKBOX 
  Accelerated    FORMCHECKBOX 
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   WebCt Blended Learning    FORMCHECKBOX 
  WebCT Lecture/Lab Combined

Course fee amount, if any:                  (Attach course fee worksheet)

NOTE:  Course fees are presented to the District Board of Trustees in November.  If approved, fees take effect the following fall term.

JUSTIFICATION FOR CURRICULUM ACTION, OTHER EXPLANATORY INFORMATION:  

This course is part of the Bachelor of Science in Elementary Education program and meets the following required state and national standards:

Professional Educator Standards and Competencies, 13th Edition

Elementary Education k-6 Subject Area Competencies and Skills, 13th Edition

Preprofessional Florida Educator Accomplished Practices

Sunshine State Standards

NCATE/ACEI Standards

ESOL Performance Standards and ESOL k-12 Competencies and Skills

Reading Standards and Indicators proposed by JustREAD! Florida

TERM IN WHICH PROPOSED ACTION WILL TAKE EFFECT:   __SUMMER 2009__  (For any term other than fall of the academic year following submission, approval of the Vice President of Academic Affairs is required.)

_________________________________________________________ 

(Vice President of Academic Affairs)
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EDISON STATE COLLEGE

Division of Baccalaureate Programs

COMMON COURSE SYLLABUS 

Professor:





Office Location:

E-mail:





Phone Number:

Office Hours:

I.
COURSE NUMBER AND TITLE, CATALOG DESCRIPTION, CREDIT HOURS   
 
EDE 4222 – Integrated Music, Art and Movement

    2 Credits

This course is designed to help the student gain knowledge and competencies necessary to become an effective teacher and leader in the areas of elementary school integrated music, art and movement. It develops the theoretical bases for music, art and movement learning and teaching; illustrates and applies models for integrating elementary teaching; provides practical experience in curriculum, instruction and assessment. This course will explore music, art and movement from different cultures and times periods. This course addresses specific Sunshine State Standards, subject matter competencies, and pedagogy pertinent to the disciplines and requirements for certification.

II.
PREREQUISITES FOR THE COURSE: 
Admission into the Bachelor of Science in Education program or special permission from the Associate Dean of Baccalaureate Programs

III.        GENERAL COURSE INFORMATION:  

· Foundations, Theories and Terminology Around Art, Music and Movement

· Instructional Resources, Materials and Tools

· Curriculum Integration

· Adaptive Strategies for ESE and ESOL Students

IV.       LEARNING OUTCOMES AND ASSESSMENT: 

 At the conclusion of this course, teacher candidates will be able to demonstrate competency of pertinent state and national standards, and course objectives.
	LEARNING OUTCOMES
	

ASSESSMENT

	The student will demonstrate an understanding of the basic terminology of visual art.


	Power Point presentation: Visual Art

	The student will demonstrate an understanding of the basic terminology of music.


	Recorder concert

	The student will demonstrate an understanding of the basic terminology of movement and have readily available movement activities to use in the K-6 classroom.
	Activity File

	The student will demonstrate an understanding of integrating music, art and movement into the elementary education curriculum.
	Lesson Plan: Arts Integration

	The student will demonstrate an understanding of the historical and cultural influences on music, art and movement.
	Virtual Field Trip 


         
 Specific Course Competencies:
         
 Critical Task Assignments and/or Assessments

At the conclusion of this course, teacher candidates will demonstrate competency in the 
following Preprofessional Florida Educator Accomplished Practices (FEAPs), Sunshine State Standards, Professional Educator Competencies and Skills, ESOL Performance Standards, ESOL k-12 Competencies, Reading Competencies and elements of the Uniform Core Curriculum. 


FSAC-  Florida Subject Area Competencies and Skills (EE- Elementary Education)

FEAP-  Florida Educator Accomplished Practices


ESOL-  English Speaker of Other Languages


PEC-    Professional Education Competencies

* The numbers and letters in the graph below correspond to the standards, indicators and 

            competencies found above. 

	Course 
	FSAC
	Critical Tasks
	FEAP/

PEC
	Reading
	ESOL Performance Standards 
	ESOL k-12

Competencies

	EDE 4222

Integrated Art, Music and Movement

	EE27.1-EE27.6

EE28.1-EE28.4

EE29.1-EE29.4

EE30.1

EE30.2

EE31.1

EE31.2


	Power Point Presentation: Visual Art


	12
	
	
	

	
	
	Recorder Concert
	
	
	
	

	
	
	Activity File
	9
	
	
	

	
	
	Lesson Plan: Arts Integration
	10
	
	4.2, 14.3, 16.2
	3,6

	
	
	Virtual Field Trip
	12
	
	
	


Relationship of course to Program Goals and National Specialized Program Association Standards:

This course is part of the Edison State College, Baccalaureate program in Education, for teacher licensure in the State of Florida in the area of Elementary Education K-6, Secondary Biology or Mathematics. This program Complies with the standards for teacher licensure established by the Florida Department of Education and covers the Preprofessional Florida Educator Accomplished Practices, Sunshine State Standards, Professional and Subject Area Educator Competencies and Skills,  ESOL Performance Standards, ESOL K -12 Standards, and Reading Competencies.

National Curriculum Standards will also be introduced and referred to in this course. Standards for Elementary Education are based on the Association of Children’s Education International. Standards for the English Language Arts are based on the National Council of Teachers of English. Principles and Standards for School Mathematics (Standards 2000 Project) are based on the National Council of Teachers of Mathematics. The Physical Education Content Standards are based on the National Association for Sport and Physical Education. The National Health Education Standards (2007) are based on the American Cancer Society and Project 2061 is based on the American Association for the Advancement of Science. The Standards and Position Statement on Social Studies is based on the National Council for the Social Studies.

V.        DISTRICT-WIDE POLICIES

Programs for Students with Disabilities

Edison State College, in accordance with the Americans with Disabilities Act and the college’s guiding principles, offers students with documented disabilities programs to equalize access to the educational process. Students needing to request an accommodation in this class due to a disability, or who suspect that their academic performance is affected by a disability should contact the Office of Adaptive Services at the nearest campus.

Lee Campus

Taeni Hall S-116A
         
(239) 489-9427

Charlotte Campus
Student Services SS-101       
(941) 637-5626

Collier Campus
Admin. Bldg. A-116
         
(239) 732-3918

Hendry/Glades Ctr.
LaBelle H.S.

(863) 674-0408

VI.        REQUIREMENTS FOR THE STUDENTS:    List specific course assessments, such as class   
participation, tests, homework assignments, make-up procedures, etc.

            Power Point Presentation: Visual Art

Create a power point presentation, (15 slide minimum) that compares visual art styles of impressionism, expressionism, realism, pointillism, surrealism, and cubism.  Cite artists and paintings.  The presentation will be presented in class.

Recorder Concert

After basic instruction in class, students will create small groups to master a song on the recorder.  Proper fingering, blowing techniques and basic scale reading will be required.  Students will perform their song in small groups for the rest of the class.

Activity File

Teacher candidates will collect and organize movement activities into a file.  There should be 20 activities for K-2 and 20 activities for Grades 3-5.  Additionally, the activities can be organized by outdoor, indoor, small space, bus ride etc… Teacher candidates may use their own creativity to decide what the final “file” looks like: file box, ring with laminated index cards, electronic etc..

Lesson Plan: Arts Integration

Teacher candidates will create a lesson plan for a selected grade levels integrate the arts into the lesson.  The lesson plan should minimally contain: goals, objectives which are aligned with Sunshine State Standards, materials, activities, assessments and adaptations for ELL and ESE students. 

Virtual Field Trip

Teacher candidate will create a study guide/online experience for a selected grade utilizing an online field trip.  The field trip could be to a museum, concert hall, online visit with a musician or musical group, sports arena or any online space that would incorporate the theories of music, art or movement that would interest elementary school students.

.
VII.     ATTENDANCE POLICY:   

After three unexcused classroom hours, teacher candidates will not be permitted to return to class without written permission from the instructor (attendance form , A-1 will be kept on file).  Each unexcused absence thereafter will result in a 10% reduction of overall grade.  Issues of appeal will be reviewed by the Discipline Chair of Education and may be forwarded on to the Education Review Committee, if necessary.

VIII.    GRADING POLICY:   Include numerical ranges for letter grades; the following is a range 
commonly     

           used by many faculty:

90 – 100
=
A


80 – 89
=
B

79 – 70 
=
C

60 – 69
=
D

Below 60
=
F

* All Critical Tasks must be passed with a 75% or better.  (Please include this statement in your syllabus.)

         
(Note:  The “incomplete” grade [“I”] should be given only when unusual circumstances warrant.  
An         

            “incomplete” is not a substitute for a “D,” “F,” or “W.”  Refer to the policy on “incomplete” 
grades.)

IX.         REQUIRED COURSE MATERIALS:   (in correct bibliographic format)

X.        RESERVED MATERIALS FOR THE COURSE:    Other special learning resources.

XI.       CLASS SCHEDULE:   This section includes assignments for each class meeting or unit, along with        


scheduled Learning Resource Center (LRC) media and other scheduled support, including scheduled   

            tests.
IMPORTANT:  Please be sure class schedule includes all Critical Task assignments.  

XII.    ANY OTHER INFORMATION OR CLASS PROCEDURES OR POLICIES 
which would be useful in this 
class.
Critical Task Revision Policy:  All Critical Task assignments must be completed with a 75% or better in order to graduate.  Any Critical Task receiving a grade less than 75% must be resubmitted to the instructor. The assignment or assessment must be revised and resubmitted within two weeks of the assignment being returned to the teacher candidate.  For example, if an assignment is returned by the professor to the teacher candidate on October 15th, the assignment must be resubmitted by October 29th. All Critical Tasks must be successfully completed with 75% or better prior to final internship.  Revising a Critical Task may not necessarily result in a change to the course grade.  
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EDE 4222: Integrated Music, Art and Movement

Assignment: Power Point Presentation: Visual Art
Description:
Teacher candidates will work in small groups to create a power point presentation. Each group will be assigned a style of visual art: impressionism, expressionism, realism, pointillism, surrealism, or cubism. Artists and paintings should be cited. There should be a 15 slide minimum and 20 slide maximum. Presentations will be made in class and all group members will be expected to participate in the presentation.  A group activity should be designed and included to help the audience understand the particular style of visual art presented.

Creating Power Point Presentation:

Teacher candidates will work collaboratively in small groups to develop an appropriate power point  that will allow them to gain insight and greater understanding into a particular style of visual art.  History, famous artists and paintings should be included.  The power point should have visual appeal, be cohesive and well-developed.

Group Activity:

Each small group will create a group activity to use along with the power point presentation for their peers to experience the style of visual art being explored.

Logistics:

The power point and activity should take 20 – 25 minutes.  All group members should participate. Materials should be supplied by the group presenting.  5 –10 minutes of the time can be used for questions and/or dialogue.  There will be a sign up sheet during the first week of class for presentations. 
Power Point: Visual Art Assessment

I. Creating the Power Point

	
	I. Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	II. Collaboration
	Teacher candidate contributed to small group creation of power point.  Teacher candidate encouraged equal participation among all group members and found value within all contributions.
	Teacher candidate contributed to small group creation of power point.
	Teacher candidate with encouragement from others was able to contribute to small group creation of power point.
	Teacher candidate had little participation in small group creation of power point.

	Power Point Slides
	Power point presentation has 18-20 slides and thoroughly explores the visual art style assigned to the group.  Historical influences, artists and paintings are cited.  Audio, video, and/or other effects are included in presentation.
	Power point presentation has 15 slides and explores the visual art style assigned to the group. Artists and paintings are cited.
	Power point presentation has 15 slides and explores the visual art style assigned to the group without citing artists and/or paintings.
	Power point presentation has less than 15 slides and does not stay to the topic of the visual art style assigned.  Paintings and artists are not accurately cited.


II. Presentation and Activity

	
	Exemplary – 4
	Competent – 3
	Emerging Competence –2
	Needs Improvement - 1

	III. Activity
	The activity planned complimented the power point presentation and aided teacher candidates in understanding the visual style.  If the activity was one that might be used in the elementary classroom, clear directions on a handout were distributed to the class.
	The activity planned helped the audience to understand the visual art style presented.  It seemed separate from the power point instead of complimentary.  If the activity was one that might be used in the elementary classroom, clear directions on a handout were distributed to the class.
	The activity planned attempted to engage the audience in understanding the visual art style assigned.  No handouts were distributed.
	The activity was disconnected from the art style assigned.

	Logistics
	All materials were provided and well-organized for use.  The presentation was between 20-25 minutes.  Dialogue was prepared in advance in case there were no questions.  Style was professional yet at ease and comfortable with the material.
	All materials were provided.  The presentation was between 20-25 minutes.  Rehearsal was evident but there was not a noticeable ease or comfort with the material.
	Some materials were missing yet the activity was able to be adapted.  The time ran short or over the allotted 20-25 minutes.
	The presentation was poor quality.  The group had not organized themselves or their materials and the time was short or over the allotted 20-25 minutes.


	Interview Project Summative Assessment

I. Creating the Power Point

A. Collaboration                                         /4

B. Slides                                                       /4

II. Presentation and Activity

A. Activity                                                   /4

B. Logistics                                                 /4


	TOTAL                                /16

Passing =  12/16

No individual element score may be <2


EDE 4222: Integrated Music, Art and Movement

Assignment: Recorder Concert
Description:
Using the book Recorder Fun: Teach Yourself the Easy Way and class instruction students will form groups to prepare a song on the recorder for the “Concert in the Park.”  On the day of the concert, students will perform their songs for their classmates and other invited guests.

Note Reading:

Teacher candidates will learn how to read the basic notes on both the treble and bass clefs.  Teacher candidates will understand sharps, flats, neutrals as well as note value.  With this knowledge teacher candidates will be able to read simple music and play melodies.

Fingering:

Teacher candidates will learn the appropriate baroque fingering on a soprano recorder.

Playing techniques:

Teacher candidates will learn the blowing techniques used when playing a recorder.  These will include conventional, glissandi and shakahuchi.  Teacher candidates will also learn what happens when the blow techniques are not mastered so they can identify and understand students who may have difficulty when learning to play the recorder. 
Recorder Concert

Concert

	
	IV. Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Note Reading
	Teacher candidate was able to read the notes of the given song and play the song with the correct meter and melody.  Teacher candidate was able to play well in a group listening and keeping in time, making adaptations with the group.
	Teacher candidate was able to read the notes of the given song and play the song with the correct meter and melody.
	Teacher candidate was able to read most notes of the given song and play the song with only minor errors in meter and melody.
	Teacher candidate was not able to read the notes of the song.  The meter was off significantly and the melody was unrecognizable.



	Fingering
	Teacher candidate had the fingering correct on the given song and was easily able to change fingering as needed to keep the melody of the song flowing.
	Teacher candidate had the fingering correct on the given song and the melody was recognizable.
	Teacher candidate attempted correct fingering but made errors that affected the melody of the song.
	Teacher candidate had multiple errors with fingering throughout the song making the melody unrecognizable.

	Playing Techniques
	Teacher candidate was able to demonstrate proper conventional blowing techniques making the song flow without air breaks.  Additionally, the candidate demonstrated both the glissandi and shakahuchi blow techniques.
	Teacher candidate demonstrated proper conventional blowing techniques making the song flow without air breaks.
	Teacher candidate demonstrated conventional blowing techniques without mastery causing air breaks in the melody of the song.
	Teacher candidate was not able to demonstrate proper blowing techniques.


	Recorder Concert Summative Assessment

Concert

Note Reading                                         /4

Fingering                                                /4

Playing Techniques                               /4


	TOTAL                                /12

Passing =  9/12

No individual element score may be <2


EDE 4222: Integrated Music, Art and Movement

Assignment: Activity File
Description:
Teacher candidates will collect and organize movement activities into a file.  There should be 20 activities for K-2 and 20 activities for Grades 3-5.  Additionally, the activities can be organized by outdoor, indoor, small space, bus ride etc… Teacher candidates may use their own creativity to decide what the final “file” looks like: file box, ring with laminated index cards, electronic etc..

Knowledge of Developmental Readiness:

Teacher candidates will separate their activities into developmental appropriateness by having activities for grades K-2 and 3-5.

Variety of Activities for Varying Circumstances:
Teacher candidates will find available activities as well as create new activities for us under varying circumstances.  Movement activities for indoors, outdoors, bus rides, transitional times, field trips, small spaces, open spaces should all be included.  There should be competitive as well as non-competitive activities.  Academic connections to activities and “just for fun” activities should be a part of the file. 
Activity File

Activity File

	
	V. Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Activities
	Teacher candidate created and explained clearly including examples when appropriate 20 activities for K-2 and 20 activities for 3-5.
	Teacher candidate created 20 appropriate activities for K-2 and 20 for 3-5.
	Teacher candidate created less than 20 but at least 15 activities for K-2 and 3-5.  The activities were listed but not explained clearly.
	Teacher candidate had less than 15 activities for K-2 and less than 15 activities for 3-5.  The activities were not explained clearly and no examples were included.

	Developmental Appropriateness
	The activities reflected appropriateness for K-2 and 3-5.  There were allowances for ELL and ESE students within each category.
	The activities reflected appropriateness for K-2 and 3-5.
	Some of the activities were developmentally appropriate while others were not.
	The activities reflected little understanding of developmental appropriateness.

	Varying Settings
	Teacher candidate was able to create activities representing all seven types of settings.
	Teacher candidate was able to create activities representing five-six different settings.
	Teacher candidate created activities for three-four different settings.
	Teacher candidate created activities for only one or two different settings.

	Organization of Activity File
	File is well organized so that activities can be easily found and utilized.  Color coding, hyperlinks, tabs or some other sort of dividing system is used.
	File is organized and activities can be utilized.
	File is useable but not well organized.
	File is disorganized and unusable.


	Recorder Concert Summative Assessment

Activity File

Activities                                                  /4

Developmental Appropriateness           /4

Varying Settings                                     /4

Organization of Activity File                 /4


	TOTAL                              16/16

Passing =  12/16

No individual element score may be <2


EDE 4222: Integrated Music, Art and Movement

Assignment: Lesson Plan: Arts Integration

Description:

You will write one complete lesson plans with an arts integration focus.  You may choose the grade level and subject area within the K-6 curriculum.  Each lesson plan must follow this format:
Name:

Grade Level: 

Subject Area:

Unit: 

(1) Duration

Type the amount of time needed to complete this lesson. Time notations should also be included for each section above that is part of the teaching time.

	Standards
The teacher needs to know what standards of performance are to be expected and when pupils will be held accountable for what is expected. What Sunshine State Standards and National curriculum standards are being met through this lesson? National and state standards can be found on the following web site: http://www.education-world.com/standards/
Objectives
Before the lesson is prepared, the teacher should have a clear idea of what the teaching objectives are. What, specifically, should the student be able to do, understand, care about as a result of the teaching. Bloom's Taxonomy of Educational Objectives, shown below, gives an idea of the terms used in an instructional objective. 

Activities to include:
Anticipatory set or Set Induction: sometimes called a "hook" to grab the student's attention: actions and statements by the teacher to relate the experiences of the students to the objectives of the lesson. To put students into a receptive frame of mind.

· to focus student attention on the lesson.

· to create an organizing framework for the ideas, principles, or information that is to follow (c.f., the teaching strategy called "advance organizers").

· to extend the understanding and the application of abstract ideas through the use of example or analogy...used any time a different activity or new concept is to be introduced.

b) Input

The teacher provides the information needed for students to gain the knowledge or skill through lecture, film, tape, video, pictures, etc.

c) Teaching: Modeling

Once the material has been presented, the teacher uses it to show students examples of what is expected as an end product of their work. The critical aspects are explained through labeling, categorizing, comparing, etc. Students are taken to the application level (problem-solving, comparison, summarizing, etc.).

d) Teaching: Checking for Understanding

Determination of whether students have "got it" before proceeding. It is essential that students practice doing it right so the teacher must know that students understand before proceeding to practice. If there is any doubt that the class has not understood, the concept/skill should be re-taught before practice begins. 

Questioning strategies: asking questions that go beyond mere recall to probe for the higher levels of understanding...to ensure memory network binding and transfer. Bloom's Taxonomy of Educational Objectives provides a structure for questioning that is hierarchical and cumulative. It provides guidance to the teacher in structuring questions at the level of proximal development, i.e., a level at which the pupil is prepared to cope. Questions progress from the lowest to the highest of the six levels of the cognitive domain of the Taxonomy of Educational Objectives: knowledge, comprehension, application, analysis, synthesis, and evaluation.

e) Guided Practice

An opportunity for each student to demonstrate grasp of new learning by working through an activity or exercise under the teacher's direct supervision. In math and science, this is often where a hands-on activity is presented either with manipulatives in math or an experiment with science. The teacher moves around the room to determine the level of mastery and to provide individual remediation as needed.

f) Closure

Those actions or statements by a teacher that are designed to bring a lesson presentation to an appropriate conclusion. Used to help students bring things together in their own minds, to make sense out of what has just been taught. "Any questions? No. OK, let's move on" is not closure. Closure is used:

· to cue students to the fact that they have arrived at an important point in the lesson or the end of a lesson,

· to help organize student learning,

· to help form a coherent picture, to consolidate, eliminate confusion and frustration, etc.,

· to reinforce the major points to be learned...to help establish the network of thought relationships that provide a number of possibilities for cues for retrieval. Closure is the act of reviewing and clarifying the key points of a lesson, tying them together into a coherent whole, and ensuring their utility in application by securing them in the student's conceptual network.

g) Independent Practice

Once pupils have mastered the content or skill, it is time to provide for reinforcement practice. It is provided on a repeating schedule so that the learning is not forgotten. It may be homework or group or individual work in class. It can be utilized as an element in a subsequent project. It should provide for students to see the skill in other contexts: enough different contexts so that the skill/concept may be applied to any relevant situation...not only the context in which it was originally learned. The failure to do this is responsible for most student failure to be able to apply something learned.

Materials
List materials needed.

Accommodations for ELL and ESE Students

How are the needs of the ELL and ESE students being met?  Are you making modifications or adaptations?  What extensions are being provided?  Are there other professionals within the school that are being utilized to help meet these needs?

Assessment

What type of assessment will be used to measure the learning?  Please include a copy of assessment and rubric as applicable.  Informal and formal assessments may be utilized.  Formative and summative may be utilized.




Lesson Plan Assessment 

I. Lesson Goals/Standards

	
	Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Connection to Standards
	The lesson plan supports core curriculum content appropriate to the targeted student group and is well integrated with a course of study and aligned with appropriate Sunshine State standards and national curriculum area standards.
	The lesson plan includes connectedness to core curriculum with clear references to a course of study and to Sunshine State standards and some national curriculum standards.
	The lesson plan contains some connection or reference to a standard course of study or to Sunshine State standards or national curriculum standards.
	The lesson plan contains no reference to a standard course of study or to Sunshine State standards and/or national curriculum standards.

	Number of Standards Addressed
	
	The duration of the lesson is appropriate for the quantity and significance of the standards; enough time is available to teach each standard adequately.
	The lesson plan has too many or too few standards. 
	

	Objectives Address Standards and are Written with Condition, Action and Criteria for Success
	The objectives are clearly in align with the Sunshine State standards and each objective includes condition, action and criteria for success.
	The objectives show some alignment to the Sunshine State standards and include some conditions, actions and criteria for success.
	The objectives mention similar topics but are not clearly aligned with the Sunshine State standards.  Only partial condition, action and criteria for success are included.
	The objects are not in alignment with the Sunshine State standards. Condition, action and criteria for success are incomplete for the standards.


II. Activities

	
	Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Appropriateness
	The activities included in the lesson are appropriate for the lesson taking into consideration where in the unit the lesson falls.  Student developmental levels are considered in the activity selection.
	Lesson activities are appropriate for the lesson topic and the developmental level(s) of the learners.
	Some activities are appropriate for lesson content and student developmental level; it is unclear as to whether or not the activities selected will be sufficient to lead all students to mastery of lesson knowledge and skills.
	Lesson activities are poorly selected and/or inadequate for the lesson plan; student developmental levels are not considered in activity selection.

	Number of Activities
	The lesson includes additional alternative activities for use if the primary activities fail to achieve the desired result.
	The lesson includes adequate activities for lesson goals and objectives.
	It is questionable as to whether or not the activities included will be sufficient for the lesson topic.
	The number of activities is insufficient for the lesson.

	Bloom’s Taxonomy

Multiple Intelligences

Differentiated Instruction
	Lesson addresses 3 or more levels of Bloom’s Taxonomy, 4 or more Multiple Intelligences and differentiates content, process and product.
	Lesson addresses 2 or more levels of Bloom’s Taxonomy, 3 or Multiple Intelligences and differentiates content, process or product.
	Lesson addresses 1 level of Bloom’s Taxonomy, 1 or 2 Multiple Intelligences and differentiates content, process or product.
	Bloom’s Taxonomy, Gardner’s Multiple Intelligences and Tomlinson’s differentiated instruction are not considered in this lesson.


III. Adaptations For ELL and ESE Students

	
	Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Adaptations
	Adaptations for ELL and ESE students are thorough and detailed.  Adaptations are designed to allow students to participate fully and enhance their understanding of lesson activities.
	The lesson plan includes appropriate adaptations for ELL and ESE students.
	Included adaptations are incompletely developed and/or are not well correlated with lesson goals and objectives.
	No consideration for ELL and/or ESE students is included in the lesson plan.


IV. Major Materials

	
	Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Resources and Materials
	A rich variety of resources facilitate meeting standards through, for example, the creative use of technology, manipulatives, developmentally-appropriate literature, primary sources, guest speakers, etc. Each resource serves an identifiable purpose in the lesson and increases all students’ learning.

Resources and materials are created specifically and intentionally for the unit; resources and materials borrowed from outside sources are identified as such and are adapted specifically for the purposes of the lesson.
	A reasonable number and variety of identifiable resources are used to support student learning relative to unit standards.  Resources are well organized by type and/or how they will be used in the lesson, by whom, and for what purpose.

Resources and materials are created specifically and intentionally for the lesson; resources and materials borrowed from outside sources are identified as such and are adapted specifically for the purposes of the lesson.
	An attempt has been made to list adequate and appropriate resources for teachers and students, but additional resources may be necessary to adequately meet unit standards and goals.

Resources and materials borrowed form outside sources are poorly adapted and/or identified.
	Few resources are cited for teachers and students.  Some materials appear to be inappropriate for the developmental or other needs of students.  There appears to be a haphazard connection to lesson standards and a random collection of unrelated materials.

Borrowed materials and resources are not adapted or identified.


V. Assessment

	
	Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Assessment Plan
	The assessment plan is clearly aligned with and addresses all lesson standards and goals.  Identified assessments allow students to demonstrate learning in a variety of ways.
	The assessment plan is clearly linked to and addresses all lesson standards and goals.
	The links between the assessment plan and lesson standards and goals could be clearer.  Students are provided few alternatives to demonstrate their learning.
	Little or no connection exists between the assessment plan and lesson standards and goals.

	Assignment descriptions and rubrics
	The descriptions for all assessments are clear and sufficiently detailed to enable full student understanding of what is being asked of them.

Rubrics detailing the essential elements of each assessment as well as levels of performance for each element are included.
	All assessments are adequately described; rubrics for most assessments are included.
	Assessment descriptions are unclear; rubrics are not well thought out.
	Assessments are poorly described; rubrics are not included.

	Formative and summative assessments
	Both formative and summative assessments are completely aligned with lesson standards/goals/objectives and are included as essential elements of the design and structure of the lesson plan.
	The assessment plan includes both formative and summative assessments.
	Included assessments are included but appear to be an afterthought and/or not essential elements of the instructional design.
	The assessment plan does not include both formative and summative assessments.


	Unit Plan Summative Assessment

I. Unit Goals/Standards

Connection to Standards                                          /4

Number of Standards Addressed                             /3  

II. Major Activities

Appropriateness                                                       /4

Number of Activities                                               /4

Bloom’s, MI, DI                                    /4

III. Major Materials                                                     /4
	IV. Assessment

Assessment Plan                                                           /4

Assignment Descriptions and Rubrics                         /4

Formative and Summative Assessments                      /4

V. Adaptations for ELL and ESE Students                        /4

TOTAL                                                                     /39
	Passing = 30/39

No individual element score may be <2


EDE 4222: Integrated Music, Art and Movement

Assignment: Virtual Field Trip
Description:
Teacher candidate will create a study guide/online experience for a selected grade utilizing an online field trip.  The field trip could be to a museum, concert hall, online visit with a musician or musical group, sports arena or any online space that would incorporate the theories of music, art or movement that would interest elementary school students.

Background and Resources:

By holding the “control” key you can see the web address for the following links.  If they don’t work as links you can copy and paste the web site into your address bar.

Education World has two articles that you should read before you write your own virtual field trip.

1. Get Outta Class With Virtual Field Trips - links to field trips of all sorts, from museums to a farm, plus tips for creating your own virtual field trips

2. Take a Museum Field Trip - Without Leaving Your Classroom! - When a field trip is out of the question, journey to a virtual museum! Join Education World as they visit science, art, and history museums around the world. This article is actually a virtual field trip itself. 

North Carolina State University has a good discussion of four categories of virtual field trips that will present some ideas you might not have considered. 

SurfAquarium has a good set of Virtual Field Trip Guidelines, including a nice list of do's and don't's. One excellent suggestion of theirs is that the teacher should remember that they are taking the class outside the four walls of their classroom, albeit via cyberspace, and must provide just as much supervision and structure as they would on a traditional field trip.

The Indigenous Education and Training Alliance has way of looking at virtual field trips that is different from the common virtual tourist model. They assert that in order for the VFT to have a significant curriculum purpose, it is desirable to have a problem or investigation as the guiding framework of the VFT. This was of designing a VFT will have your students working at higher levels of Bloom's taxonomy. 

Take a look at a permission form posted by field-trips.org. This permission form is a .pdf (portable document format) and will require Adobe Acrobat Reader. The purpose of the form is to notify the parent of the virtual excursions so that they might engage their child in a discussion of their online journey. If you think that this is a good idea, as I do, create your own permission form using MS Word.

After the field trip, look back at the experience using the evaluation form provided by Kathy Schrock.

Collections of Field Trips
1. Agriculture in the Classroom - discover farming through six virtual field trips 

2. Blackwell's Best Virtual Field Trips - Vicki Blackwell provides a list of virtual field trips and museums 

3. CARE provides an index of thirteen virtual field trips of impoverished or strife torn countries. 

4. East Aurora District 131 - field trips posted by a school district near Chicago 

5. eFieldTrips - registration is required, there is no charge for registration - index of 20 eFieldTrips 
6. Factory Tours Online - a list of tours with suggestions on how to search for more 

7. HomeworkSpot Archive of Field Trips - A large range of topics, from a Chocolate Factory to the Louvre Museum 

8. Internet Field Trips from Scholastic - Scholastic provides an index, organizing their trips into five areas; Reading/Language Arts, Science, Math, Social Studies, and K-2. 

9. Kentucky Educational TV - Electronic field trips 

10. LDS Home schooling in California provides a large list of virtual field trips 

11. MiddleSchool.net has a large list of field trips and exhibits 

12. NASA Quest - they also include a page of instructions on how to participate. 

13. Online Field Trips - from Thinkport; all areas, Lang, Math. Economics and more 

14. OOPS (Our Overnight Planning System) provides a long list of virtual field trips. At the bottom of the page you will find four ideas for using virtual field trips. One that I liked was having students create virtual postcards using MS Word. 

15. Scavenger Hunts and Virtual Field Trips 

16. Science Museums and Exhibits - a Yahoo Directory 

17. Tech Trekers provides a long list of what they call virtual field trips. Some are not, and they insist on using all caps, but you may find some jewels here. 

18. Tramline has a list of just over three dozen virtual field trips
19. Utah Education Network Virtual Field Trip Resources 
1. Teacher Created Field Trips - Trips created by Utah teachers 

2. Tutorials on how to create Virtual Field Trips 

3. Links to other field trips found on the web
20. Virtually Hawaii - All of the images in the Virtual Field Trips have accompanying descriptive texts, and for many of the tours we have a short quiz that you can take to see how much you have learned about Hawaii. 

21. Virtual Exhibits (scroll past their welcome screen to see the listing) 

22. Virtual Field Trips from Teacher's Guide 

23. Virtual Field Trips and Field Studies - posted by the University of Wisconsin-Stevens Point 

24. Virtual Museums (scroll past their welcome screen to see the listing) 

25. Virtual Special Exhibits (scroll past their welcome screen to see the listing) 

Individual Field Trips
1. Alaska [and others] in Panorama - 360 degree images of several Rocky Mountain locations 

2. Albert Einstein: Image and Impact - a tour of Einstein's life 

3. All Along a River - a ThinkQuest site 

4. Ancient Egypt - this British Museum site also has interactive games 

5. Ancient Stones of Scotland - ranging from the earliest settlements (dating from about 3500 BC), through the stone circles and standing stones, to the defense towers called brochs, built about 2000 years ago 

6. Antarctica - produced by the Center for Astrophysical Research in Antarctica 

7. A. Pintura: Art Detective - Help solve the mystery of Grandfather's Painting 

8. Art Safari: An Adventure in Looking - There are no right or wrong answers to the questions. Learn by looking, and have fun! 

9. Around the World in Eighty Clicks - visit web cams all around the world 

10. At the Tomb of Tutankhamen - Virtual field trip posted by National Geographic. 

11. British Energy Nature Trail - an imaginary nature park to explore [uses 360 degree VR] [image: image1.png]



12. The Cave of Chauvet-Pont-d'Arc - Located in the south of France, at Vallon-Pont-d'Arc (Ardèche), the Chauvet-Pont-d'Arc cave is a decorated prehistoric cave which remained intact after the sudden obstruction of its natural entrance right in the middle of the ice age. 

13. CIA - Virtual Tour of the CIA 

14. Desert Tortoise Natural Area Virtual Field Trip - The Desert Tortoise Natural Area (DTNA) in Kern County, California boasts a rich flora and fauna representative of the intricate Mojave desert biome. This field trip also includes an animal loop and a plant loop. 

15. Dinosaur tour at the Smithsonian - This virtual tour of the National Museum of Natural History's dinosaurs is just the first step in informing you about our dinosaurs at the Smithsonian 

16. Earthtrips - A virtual journey into Earth history - You may explore by time (period) or by space (locality). 

17. Easter Island - an interactive tour from NOVA 

18. Egypt in VR - A 3-D Exploration site of Ancient Egyptian monuments. 

19. Egypt Voyager - seven virtual tours 

20. Explore London - over 200 panoramas are available 

21. Galaxy Tour - A star-studded turn around the Milky Way and beyond 

22. Health for Kids provides a virtual tour of My Body. 

1. Yucky Kids has a tour of "Your Gross and Cool Body" for another view of the same topic.

23. Historical Tour of the White House - Welcome to our online tour of the White House, the First Family's Home. 

24. The Huntington Library, Art Collections, and Botanical Gardens in San Marino, California. - 360 degree panoramic images 

25. Lascaux - a virtual tour of this important cave (home page of this cave) 

26. Lechuguilla Cave - Take a virtual tour of the Deepest Cave in the US. 

27. Louvre Museum - a virtual tour (This site will open in a new page. Close the page to get back to this list.) 

28. Mount St. Helens - some QTVR included with maps and still photos 

29. New York Underground - The city’s infrastructure starts just below street level, but it doesn’t stop there. 

30. New Zealand - Caution for users of their slide show: the show runs automatically, don't look for the controls. 

31. Nine Planets - A Multimedia Tour of the Solar System 

32. Nova Scotia - A Virtual Field Trip of the Landscape 

33. Oregon Trail 

34. Particle Adventure - An interactive tour of quarks, neutrinos, antimatter presented by the Particle Data Group of the Lawrence Berkeley National Laboratory 

35. Plimoth Plantation - a virtual tour of the first permanent European settlement in southern New England 

36. Postcards from America - Hitch a ride in their virtual backseat and tour the 50 states in Harvey the RV. 

37. Robotics - The Tech Museum offers this tour of the world of robotics 

38. Salem Witch Museum 

39. Scrolls From the Dead Sea: The Ancient Library of Qumran and Modern Scholarship 

40. St. Michael's Abbey - As you take the virtual tour, look for red spots. 

41. Spotty's White House Tour - conducted by the President's English Springer Spaniel. 

42. Stonehenge 

43. Supreme Court Building - You may also observe that within some sections of the tour, the cursor may change to a button/hand when you pass over certain "hot spots." This is a signal to click your mouse, transporting you to another section or to a detailed still image. 

44. The Sun - a multimedia tour 

45. Theban Mapping Project - Investigate a database of information about each tomb, view a compilation of more than 2000 images, interact with models of each tomb, and measure, pan, and zoom over 250 detailed maps, elevations, and sections. 

46. The Tomb of Tutankhamun 
47. Underground Railroad - "With miles to go before I sleep." a historical field trip from Co-Nect 

1. National Geographic also has a tour of the Underground Railroad

48. U.S. Capitol Virtual Tour - an interactive, user friendly, comprehensive and integrated multimedia tour of the U.S. Capitol 

49. Virtual Solar System by National Geographic - your chance to discover the wonders of our solar system in a spectacular 3-D environment. Take a fly-by tour of the sun and each planet in its orbit, observe close-up views of the planets, extraterrestrial weather patterns, and more. 

50. Yellowstone 

1. Bears of Yellowstone part 1 | part 2 

2. Fire Ecology part 1 | part 2 

3. History part 1 | part 2 

4. Influence of Art on Yellowstone part 1 | part 2 

5. Trumpeter Swans of Yellowstone low bandwidth version | high bandwidth version 

6. Wolves of Yellowstone part 1 | part 2
Apple Learning Interchange - List of virtual field trips
1. Where the River Meets the Sea - Exploring Life in the Chesapeake Bay with Smithsonian Scientists - Explore where the salt water from the oceans and the fresh water from the rivers meet and mix.

2. Science in Action - "Science in Action for Conservation" looks at two Field Museum sites that demonstrate how scientists and communities work together to conserve biodiversity. 

3. This Old Habitat - This expedition explores several ecosystems around the Chicago region to see the habitats present, the interconnections between the plants and animals. 

4. An Interactive Journey to an Aquarium - In this project, students go on a field trip to an aquarium and create an iMovie project and/or an iPhoto photo book about their day. 

5. Over the Line - The Art and Life of Jacob Lawrence - Join with staff at the world famous Whitney Museum of Art in New York City to experience the works of renowned African-American artist, Jacob Lawrence. 

6. Untold Stories, Baseball and the Multicultural Experience - Many students are familiar with the legendary feats of Babe Ruth, Hank Aaron and Mickey Mantle, but what about the accomplishments of baseball stars, such as Minnie Minoso, Sam Jethroe and Masanori Murakami? 

7. Queen Anne's Revenge - a coordinated and long-term research project, which conducted underwater archaeological investigations at the site of Blackbeard's Flagship 

8. Virtual Earth - Students will learn what a system is and how to apply the concept of systems to learn more about how the Earth functions. 

9. The Underwater World of Space - Join Space Center Houston and NASA as we experience the underwater adventures of training for space walks, also known as Extravehicular Activities or EVAs. 

10. Comparing East and West Coast Estuaries - Students at Turtleback Elementary in San Diego, California were able to compare their own local geological, biological, and physical artifacts and compare them with those in North Carolina. 

11. 4H Children’s Garden Kids’ Tour - The 4-H Children's Garden is a popular spot for school field trips and visitors during the garden’s growing season, late May to late August. 

12. Principles of Flight - Travel through air and time to learn the history and science of flight. 

13. African Voices - African Voices celebrates Africa as a historic and living entity with contemporary and future relevance. Voices demonstrates how African cultures have spread worldwide, becoming a part of the very fabric of American life. 

14. The Wright Start - The invention of the airplane by Wilbur and Orville Wright is one of the great stories in American history. 

15. Problem Solving: The "Wright" Math - students will learn about the evolution of flight 

16. A Day in the Life of the ISS - Visit Space Center Houston to learn about the International Space Center. 

17. The Case of the Wacky Water Cycle - There is also a unique online Problem-Based Learning (PBL) activity for each episode that students can work on independently, in groups, or as a class. 

18. The Case of the Challenging Flight - In The Case of the Challenging Flight, the tree house detectives are onto a new case as they try to win the Egg-tra-ordinary Plane Contest. 

19. KokoTV - Welcome to KokoTV. Yes, Koko is that famous “talking” gorilla you’ve probably read about in school or seen in a Nature documentary. 

20. Recording the Flame: Woodfired Pottery - Woodfire pottery presents an elusive artistic style, unfamiliar to the American public as well as the public of the western world. 

Geology Field Trips
1. Anza-Borrego Desert (Southern California) - displays geologic features that have accumulated over the past half billion years or so 

2. Big Bend National Park - presented by Texas A & M University, Department of Geology 

3. Coastal Erosion Field Trip 

4. Enchanted Rock State Natural Area - a state park located in central Texas. 

5. Galapagos Geology on the Web - The intention of this web site is to provide information on the Galapagos Islands to both scientists and non-scientists alike. 

6. A Geologist's Lifetime Field List - a list of essential or desirable locations for geologists or travelers to visit, containing many of the interesting geological wonders of the world 

7. Geology of North Cascades National Park - Three separate field trips take you (1) along the scenic North Cascade Highway (State Route 20), (2) up the Baker Lake road, and (3) along the Mount Baker Highway (State Route 542). 

8. Geology Link - virtual field trips from Houghton Mifflin 

9. Grand Canyon Explorer - The geology of the Grand Canyon 

10. Indian Peaks, Colorado, Front Range, U.S.A. 

11. It's Hayward's Fault - a Walking Tour of the Hayward Fault 

12. Monterey Bay - Choose a Field Trip and learn about the geology of the Monterey Bay Area 

13. Natural Bridges State Park: Coastal Geology 

14. Quick Time Virtual Field Trips - posted by the University of Houston 

15. Reefs of the Gulf - a submarine grand tour 

16. Slot Canyons of the American Southwest 

17. Southern Iceland - virtual field trip 

18. Texas Hill Country - a Virtual Field Trip 

19. Virtual and On-line Geologic Field Trip Guides - a large number of virtual field trips from the University of Texas at Austin 

20. Virtual Field Geology - Geologic tours of Southern California 

21. Virtual World Of Geology - organized by location or geologic feature 

22. West Bay (Bridport Harbor): Geology of the Dorset Coast

Assignment:  Using one of the sites listed here or finding your own that would explore music, art or movement, design a study guide or experience guide that students would use when taking the virtual field trip.  Use Bloom’s taxonomy as a guide to make sure that students are using the field trip to explore higher level questioning.  Adaptations for ELL and ESE learners are included as well as an assessment plan.

Virtual Field Trip Study Guide or Experience

Virtual Field Trip

	
	VI. Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Field Trip Site
	Teacher candidate chose an online experience that is appropriate for K-6.  The site incorporates music, art or movement in their theory or practice.  The site has high interest for elementary students.
	Teacher candidate chose an online experience that is appropriate for K-6.  The site incorporates music, art or movement in their theory or practice.
	Teacher candidate chose an online experience that is appropriate for K-6.  The site does not focus on music, art or movement in theory or practice.
	Teacher candidate chose an inappropriate online experience for students in grades K-6.

	Study Guide or Experience Developed
	The teacher candidate uses Sunshine State Standards to develop a study guide or experience for students tying the virtual field trip to the curriculum and infusing the Arts.
	The teacher candidate uses Sunshine State Standards to develop a study guide or experience for students that includes art, music or movement.
	The teacher candidate uses Sunshine State Standards however they do not directly correlate to the experience or include art, music or movement.
	The teacher candidate does not utilize the Sunshine State Standards in creating the study guide or experience.

	Adaptations
	Adaptations for ELL and ESE students are thorough and detailed.  Adaptations are designed to allow students to participate fully and enhance their understanding of lesson activities.
	The lesson plan includes appropriate adaptations for ELL and ESE students.
	Included adaptations are incompletely developed and/or are not well correlated with lesson goals and objectives.
	No consideration for ELL and/or ESE students is included in the lesson plan.

	Assessment Plan
	The assessment for the virtual field trip is clearly aligned with and addresses all lesson standards and goals.  Identified assessments allow students to demonstrate learning in a variety of ways.
	The assessment plan for the virtual field trip is clearly linked to and addresses all lesson standards and goals.
	The links between the assessment plan and lesson standards and goals could be clearer.  Students are provided few alternatives to demonstrate their learning.
	Little or no connection exists between the assessment plan and lesson standards and goals for the virtual field trip.


	Virtual Field Trip Summative Assessment

Field Trip

Field Trip Site                                         /4

Study Guide/Experience                        /4

Adaptations                                             /4

Assessment Plan                                     /4


	TOTAL                              16/16

Passing =  12/16

No individual element score may be <2
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his/her department being submitted for review by the Curriculum Committee and forward the document to the CURRICULUM COMMITTEE CHAIRPERSON by the Friday before the next scheduled Curriculum Committee 
meeting.

EDISON STATE COLLEGE

Division of Baccalaureate Programs
COMMON COURSE SYLLABUS 

Professor:





Office Location:

E-mail:





Phone Number:

Office Hours:

I.
COURSE NUMBER AND TITLE, CATALOG DESCRIPTION, CREDIT HOURS   
EDF 4790  

                  Ethics and Law



2 Credits

This course examines public and private school law  and ethical issues as they affect teachers' rights and legal responsibilities to students, including an examination of students' legal rights and the ethical parameters of education. State, federal, and case law and policy affecting school district management, educators, parents and students are reviewed.

II.
PREREQUISITES FOR THE COURSE: 
Admission into the Bachelor of Science in Education program or special permission from the Associate Dean of Baccalaureate Programs

III.        GENERAL COURSE INFORMATION:  
· Legal framework of public education
· Education Statutory Rule, Regulations and Legislation
· Student, Teacher, Schools and District Legal Issues
· State Role in Education
· Federal Role in Education

· Individuals with Disabilities Education Act
· Meta Consent Decree
· Ethical and Moral Issues in Education
IV.       LEARNING OUTCOMES AND ASSESSMENT: 

 At the conclusion of this course, teacher candidates will be able to demonstrate competency of pertinent state and national standards, and course objectives.
	LEARNING OUTCOMES
	

ASSESSMENT

	Teacher candidates will explore the legal framework for public education.
	Legal Framework Project 

	Teacher candidates will explore the role of state and federal government in education.
	Legal Framework Project

	Teacher candidates will investigate court cases and the legislative outcomes (i.e. policy, laws, mandates) regarding student, teacher, schools and district legal issues
	Policy Review Project 

	Teacher candidates will understand The Individual with Disabilities Education Act and the legislation surrounding this law.
	Exam: IDEA and ELL Legislation 

	Teacher candidates will understand The Florida Meta Consent Decree’s (LULAC et. Al. vs. The Florida DOE, 1990) role in the identification, placement, and assessment of English Language Learners.
	Exam: IDEA and ELL Legislation

	Teacher Candidates will understand the Principles of Professional Conduct for the Education Profession in Florida, 6B-1.006 and the Code of Ethics of the Education Profession in Florida, 6B-1.001
	Principles of Professional and Ethical Conduct Review Project


         
 Specific Course Competencies:  Critical Task Assignments and/or Assessments
At the conclusion of this course, teacher candidates will demonstrate competency in the following Preprofessional Florida Educator Accomplished Practices (FEAPs), Sunshine State Standards, Professional Educator Competencies and Skills, ESOL Performance Standards, ESOL k-12 Competencies, Reading Competencies and elements of the Uniform Core Curriculum. 


FSAC-  Florida Subject Area Competencies and Skills


FEAP-  Florida Educator Accomplished Practices


ESOL-  English Speaker of Other Languages


PEC-    Professional Education Competencies

* The numbers and letters in the graph below correspond to the standards, indicators and 

            competencies found above. 

	Course 
	FSAC
	Critical Tasks
	FEAP/

PEC
	Reading
	ESOL Performance Standards 
	ESOL k-12
Competencies

	EDF 4790

	9.1-9.10
	Legal Framework Project
	13
	
	
	

	
	
	Policy Review Project
	6.a
	
	
	

	
	
	Exam: IDEA ELL Legislation 
	5.b
	
	1
	11

	
	
	Principles of Professional and Ethical Conduct Review Project


	6.a

6.b

6.c

6.d
	
	1
	11


Relationship of course to Program Goals and National Specialized Program Association Standards:

This course is part of the Edison State College, Baccalaureate program in Education, for teacher licensure in the State of Florida in the area of Elementary Education K-6, Secondary Biology or Mathematics. This program Complies with the standards for teacher licensure established by the Florida Department of Education and covers the Preprofessional Florida Educator Accomplished Practices, Sunshine State Standards, Professional and Subject Area Educator Competencies and Skills,  ESOL Performance Standards, ESOL K -12 Standards, and Reading Competencies.

National Curriculum Standards will also be introduced and referred to in this course. Standards for Elementary Education are based on the Association of Children’s Education International. Standards for the English Language Arts are based on the National Council of Teachers of English. Principles and Standards for School Mathematics (Standards 2000 Project) are based on the National Council of Teachers of Mathematics. The Physical Education Content Standards are based on the National Association for Sport and Physical Education. The National Health Education Standards (2007) are based on the American Cancer Society and Project 2061 is based on the American Association for the Advancement of Science. The Standards and Position Statement on Social Studies is based on the National Council for the Social Studies.

V.        DISTRICT-WIDE POLICIES

Programs for Students with Disabilities

Edison State College, in accordance with the Americans with Disabilities Act and the college’s guiding principles, offers students with documented disabilities programs to equalize access to the educational process. Students needing to request an accommodation in this class due to a disability, or who suspect that their academic performance is affected by a disability should contact the Office of Adaptive Services at the nearest campus.

Lee Campus

Taeni Hall S-116A
         
(239) 489-9427

Charlotte Campus
Student Services SS-101       
(941) 637-5626

Collier Campus
Admin. Bldg. A-116
         
(239) 732-3918

Hendry/Glades Ctr.
LaBelle H.S.

(863) 674-0408

VI.        REQUIREMENTS FOR THE STUDENTS:    List specific course assessments, tests, homework 

assignments, make-up procedures, etc.
            Legal Framework Project

Teacher candidates will create a graphic organizer of the legal framework for education appropriate for the grade level they will teach.  The graphic must include: Federal and State Legislative powers, state agencies, local education control (i.e. board, superintendent, etc), and school based councils or authority.  The graphic must be computer generated and present a hierarchical framework that is clear and easy to read.  Candidates will present the organizers during an on-line chat using CE 6.

Policy Review Project
Based on predetermined topics, teacher candidates will research and review court cases and/or policies regarding educational issues.  Working in groups of three to four, teacher candidates will prepare a mock debate in support of the policies they have researched.  Each group will have an opportunity to present their case and to act as the educational authority negating the policy. 

Exam: IDEA and ELL Legislation

Teacher candidates will complete a set of questions regarding IDEA and the implications of this law, and the Florida Meta Consent Decree on one of their course exams.  These questions may be administered as an independent quiz.  
Principles of Professional and Ethical Conduct Review Project

Teacher Candidates will review the Principles of Professional Conduct for the Education Profession in Florida, 6B-1.006 and the Code of Ethics of the Education Profession in Florida, 6B-1.001.  Working in groups, teacher candidates will find court cases that depict a breech in the Principles of Professional Conduct for the Education Profession or the Code of Ethics.  The reviews can be taken from newspaper articles, internet sources, and/or legal documents.  The candidates will then present the court cases to the class as scenarios.  Working in small groups, the audience will make a judgment as to what principle or code was breeched and hypothesize the possible outcomes of the court case.  The presenters will provide the outcomes of the cases presented.  
VII.     ATTENDANCE POLICY:   

After three unexcused classroom hours, teacher candidates will not be permitted to return to class without written permission from the instructor (attendance form , A-1 will be kept on file).  Each unexcused absence thereafter will result in a 10% reduction of overall grade.  Issues of appeal will be reviewed by the Discipline Chair of Education and may be forwarded on to the Education Review Committee, if necessary.

VIII.    GRADING POLICY:   Include numerical ranges for letter grades; the following is a range 
commonly     

           used by many faculty:

90 – 100
=
A


80 – 89
=
B

79 – 70 
=
C

60 – 69
=
D

Below 60
=
F


* All FEAP assignments must be passed with a 75% or better to be used for assessment or                       
               portfolio icons. (Please include this statement in your syllabus.)
         
(Note:  The “incomplete” grade [“I”] should be given only when unusual circumstances warrant.  
An         

            “incomplete” is not a substitute for a “D,” “F,” or “W.”  Refer to the policy on “incomplete” 
grades.)

IX.         REQUIRED COURSE MATERIALS:   (in correct bibliographic format)

X.        RESERVED MATERIALS FOR THE COURSE:    Other special learning resources.

XI.       CLASS SCHEDULE:   This section includes assignments for each class meeting or unit, along with        

scheduled Learning Resource Center (LRC) media and other scheduled support, including scheduled   

            tests.
IMPORTANT:  Please be sure class schedule includes all Critical Tasks.  

XII.    ANY OTHER INFORMATION OR CLASS PROCEDURES OR POLICIES 
which would be useful in this 
class.
Critical Task Revision Policy:  All Critical Task assignments must be completed with a 75% or better in order to graduate.  Any Critical Task receiving a grade less than 75% must be resubmitted to the instructor. The assignment or assessment must be revised and resubmitted within two weeks of the assignment being returned to the teacher candidate.  For example, if an assignment is returned by the professor to the teacher candidate on October 15th, the assignment must be resubmitted by October 29th. All Critical Tasks must be successfully completed with 75% or better prior to final internship.  Revising a Critical Task may not necessarily result in a change to the course grade.  
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Legal Framework Project Rubric
	Outcome

Criteria
	4

Exemplary
	3

Accomplished
	2

Developing
	1

Beginning

	Debate Strategies 
	The teacher candidate has created a clear concise graphic organizer with appropriate legend and key.  The graphic organizer was grade level appropriate.


	The teacher candidate has a created a graphic organizer that is somewhat clear and an appropriate legend and key are evident.  The graphic organizer was grade level appropriate.
	The teacher candidate has created a graphic organizer that is difficult to read and lacks clarity.   The graphic organizer was not grade level appropriate.  
	The teacher candidate has created a graphic organizer that is unclear. No legend or key were evident.  Grade level was not appropriateness was not attempted.

	Content
	The teacher candidate included and appropriately labeled all elements of Federal and State legislative powers, state agencies, and local education control (i.e. board, superintendent, etc.) and school based councils or authority. The organizer presented a hieracy of powers appropriate for the grade level.

 
	The teacher candidate included and appropriately labeled all elements of Federal and State legislative powers, state agencies, and local education control (i.e. board, superintendent, etc.) and school based councils or authority, but did not label or provide a hierarchy of powers
	The teacher candidate did not include  all elements of Federal and State legislative powers, state agencies, and local education control (i.e. board, superintendent, etc.) and school based councils or authority, and did not label or provide a hierarchy of powers
	The teacher candidate did not include elements of Federal and State legislative powers, state agencies, and local education control (i.e. board, superintendent, etc.) and school based councils or authority, nor did they  provide a hierarchy of powers

	Knowledge of Content
	The teacher candidate was able to speak knowledgeably about the information presented on the graphic organizer.  The information was presented so that a (grade level) student would understand.
	The teacher candidate was able to speak somewhat knowledgeably about the information presented on the graphic organizer.  The information was presented so that a (grade level) student would understand.
	The teacher candidate demonstrated little understanding of the information presented on the graphic organizer.  The information was presented so that a (grade level) student would not understand.
	The teacher candidate a lack of knowledge about the information presented on the graphic organizer.  The information would not be understandable for the grade level is was intended.

	Presentation
	Teacher Candidate presents information in logical, interesting sequence which audience can follow.


	Teacher candidate presents information in logical sequence which audience can follow.


	Audience has difficulty following presentation because teacher candidate jumps around.


	Audience cannot understand presentation because there is no sequence of information.



	Creativity
	Project is unique and does not look like others.  Shows creativity that works- fresh and exciting.


	Project is clear and neat, but is not unique.  
	Project appears forced, does not demonstrate creativity.  
	Lacks creativity, very plain, little effort was exerted to create graphic organizer.  


Additional comments:

EDF 4790  Ethics and Law

Policy Review Project Rubric

	Outcome

Criteria
	4

Exemplary
	3

Accomplished
	2

Developing
	1

Beginning

	Understanding of Topic 
	The teacher candidate clearly understood the topic in-depth and presented the information forcefully and convincingly.


	The teacher candidate clearly understood the topic in-depth and presented the information with ease.
	The teacher candidate seemed to understand the main points of the topic and presented those with ease.   
	The teacher candidate did not show an adequate understanding of the topic.

	Content
	All information presented in the debate was clear, accurate and thorough. Every major point was supported with several relevant facts, statistics and/or examples.

 
	Most information presented in the debate was clear, accurate and thorough. Every major point was adequately supported with relevant facts, statistics, and/or examples. 
	Most information presented in the debate was clear and accurate, but was not thorough. Major points were supported with facts, statistics and/or examples, but relevance of some was questionable.  
	Information had several inaccuracies and was unclear. There was very little support or use of facts, statistics and/or examples.

	Respect for Others
	All statements, body language, and responses were respectful and were in appropriate language.
	Statements and responses were respectful and used appropriate language, but used unprofessional body language.
	Most statements and responses were respectful and in appropriate language, but there was one or more sarcastic or inappropriate remarks.  
	Statements responses and/or body language were consistently disrespectful.  

	Preparedness/

Appearance
	Teacher candidate brought appropriate handouts, props, or notes for debate and dressed professionally. 


	Teacher candidate brought a few items for presentation, but seemed unorganized.  Dress was suitable.


	Teacher candidate did not bring any handouts, props or notes for debate.  Dress was normal everyday attire.  


	Teacher candidates was completely unprepared for debate and looked as though they just rolled out of bed.  



	Rebuttal
	All counter- arguments were accurate, relevant and strong


	Most counter-arguments were accurate, relevant, and strong.
	Most counter- arguments were accurate and relevant, but several were weak.
	Counter- arguments were not accurate and/or relevant.  


EDF 4790 Ethics and Law

Debate Rubric for Peers
Teacher Candidate:____________________Date: ____________________ 

Subject of Debate:____________________________________
Pro or Con (Circle one) Which Side Won: ___________________
	Criteria 
	Rate:
1-10 
	Comments 

	Appearance of Team 
(Professionally dressed.)
	  
	 

	Opening statements
were well organized.
	  
	 

	Team members addressed 
remarks to the audience.
	  
	 

	Opening statements
were not read from cards.
	  
	 

	Both team members 
participated equally
in opening statement.
	  
	 

	Students spoke loud 
enough to be heard.
	  
	 

	Rebuttal was specific to
arguments made in the 
opposing team's opening
statement.
	 
	 

	Both team members 
participated equally in 
the rebuttal.
	  
	 

	Answers to audience
questions were well 
thought out.
	  
	 

	Respect was shown 
throughout the debate
for the opposing team. 
(No name calling, 
interruptions, etc. )
	  
	 


Points Earned: ______________/100 Points
EDF 4790 Ethics and Law

Exam Rubric:  IDEA and ELL 

	Exemplary (4 pts)
	Accomplished (3 pts)
	Developing (2 pts)
	Beginning  (1 pts)

	100-90  Teacher candidate demonstrated mastery of exam or course content.
	89- 75 Teacher candidate demonstrated adequate knowledge of exam or course content.
	74-65 Teacher candidate demonstrated cursory knowledge of exam or course content.  
	Below 65  Teacher candidate demonstrated  little or no knowledge of exam or course content. 


EDISON STATE COLLEGE

CURRICULUM COMMITTEE 

NEW/EXPERIMENTAL COURSE PROPOSAL FORM
TO:


CURRICULUM COMMITTEE
FROM:
Erin Harrel, Ph.D.




PRESENTER: Joyce Rollins
DATE: 2-17-2009

 Is the course being offered first as an experimental course?   FORMCHECKBOX 
  yes     FORMCHECKBOX 
  no

Course Name, including prefix and number:  EDE 4223 Integrated Health and Recreation   

Verified with VPAA office?    FORMCHECKBOX 
  yes     FORMCHECKBOX 
  no 

Class credits:  2       Lab credits:             Combined lab & class credits:       
Chose one:     FORMCHECKBOX 
 Degree core requirement    FORMCHECKBOX 
  Elective    FORMCHECKBOX 
  General education

Repeatable for duplicate credit?  (i.e., applied music courses)   FORMCHECKBOX 
  yes     FORMCHECKBOX 
  no

Prerequisites: Admission into the Bachelor of Science in Education program or special permission from the Associate Dean of Baccalaureate Programs

Classification:  FORMCHECKBOX 
 AA
 FORMCHECKBOX 
 PSV
 FORMCHECKBOX 
 PSAV
 FORMCHECKBOX 
 BAS
 FORMCHECKBOX 
 BS

ICS Code:11408    Banner Major Code: EDUC   

Major Restriction?   FORMCHECKBOX 
  yes     FORMCHECKBOX 
  no    (meaning only declared majors may take the course)

Indicate all modalities in which the course may be taught:   FORMCHECKBOX 
 Class Lecture   FORMCHECKBOX 
 Clinical

 FORMCHECKBOX 
  Laboratory      FORMCHECKBOX 
  Lecture/Lab Combined    FORMCHECKBOX 
  Accelerated    FORMCHECKBOX 
  Internship  

 FORMCHECKBOX 
  Practicum    FORMCHECKBOX 
  WebCT Internet    FORMCHECKBOX 
  WebCT Class Lecture    FORMCHECKBOX 
  WebCT Laboratory

 FORMCHECKBOX 
   WebCt Blended Learning    FORMCHECKBOX 
  WebCT Lecture/Lab Combined

Course fee amount, if any:                  (Attach course fee worksheet)

NOTE:  Course fees are presented to the District Board of Trustees in November.  If approved, fees take effect the following fall term.

JUSTIFICATION FOR CURRICULUM ACTION, OTHER EXPLANATORY INFORMATION:  
This course is part of the Bachelor of Science in Elementary Education program and meets the following required state and national standards:

Professional Educator Standards and Competencies, 13th Edition

Elementary Education k-6 Subject Area Competencies and Skills, 13th Edition

Preprofessional Florida Educator Accomplished Practices

Sunshine State Standards

NCATE/ACEI Standards

ESOL Performance Standards and ESOL k-12 Competencies and Skills

Reading Standards and Indicators proposed by JustREAD! Florida

TERM IN WHICH PROPOSED ACTION WILL TAKE EFFECT:   ___SUMMER 2009_  (For any term other than fall of the academic year following submission, approval of the Vice President of Academic Affairs is required.)

_________________________________________________________ 

(Vice President of Academic Affairs)

FACULTY ENDORSEMENTS/COMMMENTS:

LEARNING OUTCOMES ASSOCIATE: _________________________ DATE: _______ 

DEPARTMENT CHAIR ENDORSEMENT: _______________________ DATE: _______ 

ACADEMIC DEAN’S ENDORSEMENT: ________________________ DATE: _______ 

After review and signing this proposal, the DEPARTMENT CHAIR will forward the proposal to the DISTRICT DEAN
 for final signature. The DISTRICT DEAN will then return the proposal to the DEPARTMENT CHAIR.
DISTRICT DEAN’S ENDORSEMENT: ___________________________ DATE: ________ 
The DEPARTMENT CHAIR will process the proposal into a continuous document with any other proposals from 
his/her department being submitted for review by the Curriculum Committee and forward the document to the CURRICULUM COMMITTEE CHAIRPERSON by the Friday before the next scheduled Curriculum Committee 
meeting.

EDISON STATE COLLEGE

Division of Baccalaureate Programs
COMMON COURSE SYLLABUS 

Professor:





Office Location:

E-mail:





Phone Number:

Office Hours:

I.
COURSE NUMBER AND TITLE, CATALOG DESCRIPTION, CREDIT HOURS   
 
EDE 4223 – Integrated Health and Recreation

    2 Credits

This course is designed to help the student gain the knowledge and competencies necessary to become an effective teacher and leader in the areas of elementary school integrated health and recreation.  It develops the theoretical bases for health and recreation learning and teaching: illustrates and applies models for integrating elementary teaching; provides practical experience in curriculum, instruction and assessment.  This course addresses specific subject standards K-6 competencies and pedagogy pertinent to the disciplines and requirements for teacher certification.
II.
PREREQUISITES FOR THE COURSE: 
Admission into the Bachelor of Science in Education program or special permission from the Associate Dean of Baccalaureate Programs

III.        GENERAL COURSE INFORMATION:  
· Foundations, Theories and Terminology Around Health and Recreation

· Instructional Resources, Materials and Tools

· Curriculum Integration

· Adaptive Strategies for ESE and ESOL Students

IV.       LEARNING OUTCOMES AND ASSESSMENT: 

 At the conclusion of this course, teacher candidates will be able to demonstrate competency of pertinent state and national standards, and course objectives.
	LEARNING OUTCOMES
	

ASSESSMENT

	The teacher candidate will demonstrate an understanding of the concepts related to health and disease prevention.
	Class Project

	The teacher candidate will demonstrate and understanding of the influence culture, media, technology and other factors have on health.
	Media Project

	The teacher candidate will demonstrate an understanding of how to use interpersonal communication skills to advocate for personal, family and community health.
	Family Newsletter

	The teacher candidate will demonstrate skills that demonstrate capability for teaching family life curriculum that is developmentally appropriate.
	Lesson Plan: Health

	The teacher candidate will demonstrate an understanding of safety procedures for the gym, classroom and emergency situations.
	Safety Test 


         
 Specific Course Competencies:
         
 Critical Task Assignments and/or Assessments
At the conclusion of this course, teacher candidates will demonstrate competency in the 
following Preprofessional Florida Educator Accomplished Practices (FEAPs), Sunshine State Standards, Professional and Subject Area Educator Competencies and Skills, ESOL Performance Standards, ESOL k-12 Competencies, Reading Competencies and elements of the Uniform Core Curriculum. 


FSAC-  Florida Subject Area Competencies and Skills (EE- Elementary Education)


FEAP-  Florida Educator Accomplished Practices


ESOL-  English Speaker of Other Languages


PEC-    Professional Education Competencies

* The numbers and letters in the graph below correspond to the standards, indicators and 

            competencies found above. 

	Course 
	FSAC
	Critical Tasks
	FEAP/

PEC
	Reading
	ESOL Performance Standards 
	ESOL k-12
Competencies

	EDE 4223 Integrated Health and Recreation

	EE32.1-EE32.4

EE33.1

EE34.1-EE34.4

EE35.2-EE35.3
	Class Project

	8.a
	
	
	

	
	
	Media Project
	12.b
	
	
	

	
	
	Family Newsletter
	2.c
	
	1, 4.5, 22.1, 23.3
	11

	
	
	Lesson Plan: Health
	10.d
	
	4.2, 14.3, 16.2  
	4
6

	
	
	Safety Test
	9.a
	
	
	


Relationship of course to Program Goals and National Specialized Program Association Standards:

This course is part of the Edison State College, Baccalaureate program in Education, for teacher licensure in the State of Florida in the area of Elementary Education K-6, Secondary Biology or Mathematics. This program Complies with the standards for teacher licensure established by the Florida Department of Education and covers the Preprofessional Florida Educator Accomplished Practices, Sunshine State Standards, Professional and Subject Area Educator Competencies and Skills,  ESOL Performance Standards, ESOL K -12 Standards, and Reading Competencies.

National Curriculum Standards will also be introduced and referred to in this course. Standards for Elementary Education are based on the Association of Children’s Education International. Standards for the English Language Arts are based on the National Council of Teachers of English. Principles and Standards for School Mathematics (Standards 2000 Project) are based on the National Council of Teachers of Mathematics. The Physical Education Content Standards are based on the National Association for Sport and Physical Education. The National Health Education Standards (2007) are based on the American Cancer Society and Project 2061 is based on the American Association for the Advancement of Science. The Standards and Position Statement on Social Studies is based on the National Council for the Social Studies.

V.        DISTRICT-WIDE POLICIES

Programs for Students with Disabilities

Edison State College, in accordance with the Americans with Disabilities Act and the college’s guiding principles, offers students with documented disabilities programs to equalize access to the educational process. Students needing to request an accommodation in this class due to a disability, or who suspect that their academic performance is affected by a disability should contact the Office of Adaptive Services at the nearest campus.

Lee Campus

Taeni Hall S-116A
         
(239) 489-9427

Charlotte Campus
Student Services SS-101       
(941) 637-5626

Collier Campus
Admin. Bldg. A-116
         
(239) 732-3918

Hendry/Glades Ctr.
LaBelle H.S.

(863) 674-0408

VI.        REQUIREMENTS FOR THE STUDENTS:    List specific course assessments, tests, homework 

assignments, make-up procedures, etc.
            Class Project

Teacher candidates will choose various diseases that should be studied in the elementary curriculum.  Each student will research and create a fact sheet about the disease including one illustration, one chart and written material that is easy to understand. Causes, symptoms and treatments should all be included and well organized. All fact sheets will be duplicated for other classmates resulting in a Disease reference book that each teacher candidate will have as a reference for future teaching.

Media Project

Teacher candidates will choose to study either the negative influence of culture, media or technology on health.  After research and exploration students will create a media presentation that allows the audience to feel the struggle and grapple with the influence and importance of culture, media or technology on health while also recognizing the need for increased health consciousness.  Images, music, headlines and quotations are all encouraged to create a presentation with impact.  Students may create a 5 minute movie, power point or other slide show.

Family Newsletter

Teacher candidates will create a bilingual family newsletter that could be sent home to share important health information with families to encourage family health and fitness.  Nutritional recipes, exercise calendars, trivia and family challenges as well as creativity on the part of the teacher candidate should be included.

Lesson Plan: Health

Teacher candidates will create a lesson plan for a selected grade that demonstrates developmentally appropriate instruction on health.  The lesson plan should minimally contain: goals, objectives which are aligned with Sunshine State Standards, materials, activities, assessments and adaptations for ELL and ESE students. 

Safety Test

Teacher candidate will take and pass a safety test with at least 75%.  Topics included on the test will be classroom safety, gym safety, procedures for fire drills, hurricanes and other disasters. 
VII.     ATTENDANCE POLICY:   

After three unexcused classroom hours, teacher candidates will not be permitted to return to class without written permission from the instructor (attendance form , A-1 will be kept on file).  Each unexcused absence thereafter will result in a 10% reduction of overall grade.  Issues of appeal will be reviewed by the Discipline Chair of Education and may be forwarded on to the Education Review Committee, if necessary.

VIII.    GRADING POLICY:   Include numerical ranges for letter grades; the following is a range 
commonly     

           used by many faculty:

90 – 100
=
A


80 – 89
=
B

79 – 70 
=
C

60 – 69
=
D

Below 60
=
F

* All Critical Tasks must be passed with a 75% or better.  (Please include this statement in your syllabus.)
         
(Note:  The “incomplete” grade [“I”] should be given only when unusual circumstances warrant.  
An         

            “incomplete” is not a substitute for a “D,” “F,” or “W.”  Refer to the policy on “incomplete” 
grades.)

IX.         REQUIRED COURSE MATERIALS:   (in correct bibliographic format)

X.        RESERVED MATERIALS FOR THE COURSE:    Other special learning resources.

XI.       CLASS SCHEDULE:   This section includes assignments for each class meeting or unit, along with        

scheduled Learning Resource Center (LRC) media and other scheduled support, including scheduled   

            tests.
IMPORTANT:  Please be sure class schedule includes all Critical Task assignments.  

XII.    ANY OTHER INFORMATION OR CLASS PROCEDURES OR POLICIES 
which would be useful in this 
class.
Critical Task  Revision Policy:  All Critical Task assignments must be completed with a 75% or better in order to graduate.  Any Critical Task receiving a grade less than 75% must be resubmitted to the instructor. The assignment or assessment must be revised and resubmitted within two weeks of the assignment being returned to the teacher candidate.  For example, if an assignment is returned by the professor to the teacher candidate on October 15th, the assignment must be resubmitted by October 29th. All Critical Tasks must be successfully completed with 75% or better prior to final internship.  Revising a Critical Task may not necessarily result in a change to the course grade.  


11/08

EDE 4223: Integrated Health and Recreation

Assignment: Class Project: Disease Book

Description:

Teacher candidates will choose various diseases that should be studied in the elementary curriculum.  Each student will research and create a fact sheet about the disease including one illustration, one chart and written material that is easy to understand. Causes, symptoms and treatments should all be included and well organized. All fact sheets will be duplicated for other classmates resulting in a Disease reference book that each teacher candidate will have as a reference for future teaching.

Class Project: Disease Book Assessment

III. Disease Information Sheet

	
	VII. Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	VIII. Organization
	The information sheet was organized in a way that was engaging and easy to understand.  The information sheet could easily be duplicated in grayscale and not lose any of its appeal.
	The information sheet was organized in a way that was engaging and somewhat easy to understand.  The information sheet could easily be duplicated in grayscale.
	The information sheet was difficult to read and understand because of the disorganization.  Sections were not easily identified.  The illustration made little connection to the information sheet.
	The information sheet was so disorganized that it would be difficult for another teacher to follow it.  Sections were not clearly delineated  and illustrations were scattered randomly.

	Accuracy of Information
	Teacher candidate included current and accurate information.
	Most of the information included in the newsletter was current and accurate.
	Teacher candidate included dated information in the newsletter.
	Teacher candidate included inaccurate information.

	Information Included
	Teacher candidate included disease name, causes, symptoms, treatments, an illustration and a graph or chart.
	Teacher candidate included five of the following six: disease name, causes, symptoms, treatments, an illustration and a graph or chart.
	Teacher candidate included four of the following six: disease name, causes, symptoms, treatments, an illustration and a graph or chart.
	Teacher candidate included three or less of the following six: disease name, causes, symptoms, treatments, an illustration and a graph or chart.

	Presentation
	Information sheet is free of grammatical and syntactical errors.
	Information sheet has minor grammatical and syntactical errors.
	Information sheet has significant grammatical and syntactical errors.
	Information sheet’s grammatical and syntactical errors are so numerous that the meaning of the information sheet is lost.


	Class Project: Disease Book Summative Assessment

III. Disease Information Sheet

A. Organization                                           /4

B. Accuracy of Information                       /4

C. Information Included                            /4

D. Presentation                                           /4


	TOTAL                                /16

Passing =  12/16

No individual element score may be <2


EDE 4223: Integrated Health and Recreation

Assignment: Media Project

Description:

Teacher candidates will choose to study either the negative influence of culture, media or technology on health.  After research and exploration students will create a media presentation that allows the audience to feel the struggle and grapple with the influence and importance of culture, media or technology on health while also recognizing the need for increased health consciousness.  Images, music, headlines and quotations are all encouraged to create a presentation with impact.  Students may create a 5 minute movie, power point or other slide show.

Creating the project:

Decide whether you want to study the negative influence of a particular culture, media or technology on health.  Yes, each of these also have positive influences, but we are looking at the negative influences for this particular project.  Research the topic you have chosen by watching the media or delving into culture or reading articles relating to the topic.  Think about the need for increased health consciousness.  You might want to choose one particular health focus: nutrition, exercise, childhood obesity, disease.  Grapple with and allow yourself to feel the struggle between the need for positive while immersed in the negative influence.  What kind of powerful presentation would lend itself to sharing the struggle?  You can choose a 

Format:

The newsletter should be formatted in a way that could be duplicated in a traditional school setting.  Most public schools don’t use color copiers for things that are being sent home in mass so what would look good in grayscale? You are including information on different areas of health, how do you want to divide them?  What is organized and appeals to the eye?  What will make it fun, interesting and engaging?  

Media Project Assessment

IV. Creating the Project

	
	IX. Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	X. Research
	Teacher candidate researched thoroughly the specific area of health as well as the influence chosen.  Teacher candidate made every attempt to not stereotype or use bias in the presentation.
	Research was evident in the specific area of health as well as the influence.
	Some research was evident but was not thoroughly fleshed out to make clear the influences or the specific area of health.
	Little or no evidence of research was evident with the project.

	Complexity
	Teacher candidate presented information in a way that allowed the audience to grapple with the complexity of the issues.
	Complexity was introduced in the project but the audience wasn’t invited to engage in the complexity.
	Issues were presented with some level of complexity but in a way that only mirrored the teacher candidate’s struggle between the influence and issue.
	There was little or no level of complexity introduced in the project.


V. Presentation of Project

	
	Exemplary – 4
	Competent – 3
	Emerging Competence –2
	Needs Improvement - 1

	XI. Format
	Teacher candidate used a format that would engage the audience, keeping their attention and inspiring them to think more about the disconnect between negative influence and positive outcomes.
	Teacher candidate used a format that would engage the audience, keeping their attention.
	Teacher candidate used a format that would engage the audience, although other formats would have been more appropriate for the presentation.
	Teacher candidate used a format that ineffectively presented the information to the audience.  The audience’s attention was not kept.

	Use of media
	More than four types of media were used to create the final presentations e.g. photos, music, video, headlines, radio clips etc…
	Three types of media were used to create the final presentation.
	Two types of media were used to create the final presentation.
	Only one type of media was used to create the presentation.


	Media Project Summative Assessment

IV. Creating the Project

A. Research                                                  /4

B. Complexity                                              /4

V. Presentation of Project

A. Format                                                     /4

B. Use of Media                                            /4
	TOTAL                                /16

Passing =  12/16

No individual element score may be <2


EDE 4223: Integrated Health and Recreation

Assignment: Family Newsletter

Description:

Teacher candidates create a family newsletter that could be sent home to share important health information with families to encourage family health and fitness.  Nutritional recipes, exercise calendars, trivia and family challenges as well as creativity on the part of the teacher candidate should be included.

Creating the newsletter:

Teacher candidates will choose a month to create a newsletter that could potentially be sent home to families in the class or school.  Teacher candidates should decide what information to include in this “health and recreation” newsletter.  At the minimum, the newsletter should include a nutritional recipe, a family exercise calendar and/or log, trivia and a family challenge.  Graphics and other items of interest are encouraged.  What can you include that will encourage families to read it and try some of the ideas?

Format:

The newsletter should be formatted in a way that could be duplicated in a traditional school setting.  Most public schools don’t use color copiers for things that are being sent home in mass so what would look good in grayscale? You are including information on different areas of health, how do you want to divide them?  What is organized and appeals to the eye?  What will make it fun, interesting and engaging?  

Adaptations:

Do you have a population that will need the newsletter translated?  Can you create it in two languages?

Family Newsletter Assessment

Creating the Newsletter

	
	XII. Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	What is Included?
	Teacher candidate created a family newsletter focused on health and recreation that included at least 5 sections.  The sections addressed different interests such as nutrition, activity, trivia, puzzles etc…
	Teacher candidate created a family newsletter focused on health and recreation that included at least 4 sections.  The sections addressed different interests such as nutrition, activity, trivia, puzzles etc…
	Teacher candidate created a family newsletter focused on health and recreation that included 3 or fewer sections.  The sections were similar in nature and didn’t offer much variety.
	Teacher candidate created a family newsletter that wasn’t divided into sections.

	Accuracy of Information
	Teacher candidate included current and accurate information.
	Most of the information included in the newsletter was current and accurate.
	Teacher candidate included dated information in the newsletter.
	Teacher candidate included inaccurate information.


Newsletter Format

	
	Exemplary – 4
	Competent – 3
	Emerging Competence –2
	Needs Improvement - 1

	Organization
	The newsletter was organized in a way that was engaging and easy to understand.  The newsletter could easily be duplicated in grayscale and not lose any of its appeal.
	The newsletter was organized in a way that was engaging and somewhat easy to understand.  The newsletter could easily be duplicated in grayscale but some of the appeal is lost without color.
	The newsletter was difficult to read and understand because of the disorganization.  Sections were not easily identified.  Graphics made little connection to the newsletter.
	The newsletter was so disorganized that it would be difficult for a family to follow it.  Sections were not clearly delineated  and graphics were scattered randomly.

	Presentation
	Newsletter is free of grammatical and syntactical errors.
	Newsletter has minor grammatical and syntactical errors.
	Newsletter has significant grammatical and syntactical errors.
	Newsletter’s grammatical and syntactical errors are so numerous that the meaning of the newsletter is lost.


Translation

	
	Exemplary – 4
	Competent – 3
	Emerging Competence –2
	Needs Improvement - 1

	Translation
	The newsletter is translated and offered in a language other than English.
	Parts of the newsletter are translated in a language other than English.
	There is mention of where you can obtain a copy of the newsletter in another language.
	There are no translations provided and no reference to translated versions being available.


	Family Newsletter Summative Assessment

Creating the Newsletter

What is Included?                                  /4

Accuracy of Information                       /4

Newsletter Format

Organization                                          /4

Presentation                                           /4

Translation

Translation                                             /4


	TOTAL                                /20

Passing =  15/20

No individual element score may be <2


EDE 4223: Integrated Health and Recreation

Assignment: Lesson Plan: Health

Description:

Teacher candidates will create a lesson plan for a selected grade that demonstrates developmentally appropriate instruction on health.  The lesson plan should minimally contain: goals, objectives which are aligned with Sunshine State Standards, materials, activities, assessments and adaptations for ELL and ESE students.  Format should be:

Name:

Grade Level: 

Subject Area:

Unit: 

Duration

Type the amount of time needed to complete this lesson. Time notations should also be included for each section above that is part of the teaching time.

	Standards
The teacher needs to know what standards of performance are to be expected and when pupils will be held accountable for what is expected. What Sunshine State Standards and National curriculum standards are being met through this lesson? National and state standards can be found on the following web site: http://www.education-world.com/standards/
Objectives
Before the lesson is prepared, the teacher should have a clear idea of what the teaching objectives are. What, specifically, should the student be able to do, understand, care about as a result of the teaching. Bloom's Taxonomy of Educational Objectives, shown below, gives an idea of the terms used in an instructional objective. 

Activities to include:
Anticipatory set or Set Induction: sometimes called a "hook" to grab the student's attention: actions and statements by the teacher to relate the experiences of the students to the objectives of the lesson. To put students into a receptive frame of mind.

· to focus student attention on the lesson.

· to create an organizing framework for the ideas, principles, or information that is to follow (c.f., the teaching strategy called "advance organizers").

· to extend the understanding and the application of abstract ideas through the use of example or analogy...used any time a different activity or new concept is to be introduced.

a) Input

The teacher provides the information needed for students to gain the knowledge or skill through lecture, film, tape, video, pictures, etc.

b) Teaching: Modeling

Once the material has been presented, the teacher uses it to show students examples of what is expected as an end product of their work. The critical aspects are explained through labeling, categorizing, comparing, etc. Students are taken to the application level (problem-solving, comparison, summarizing, etc.).

c) Teaching: Checking for Understanding

Determination of whether students have "got it" before proceeding. It is essential that students practice doing it right so the teacher must know that students understand before proceeding to practice. If there is any doubt that the class has not understood, the concept/skill should be re-taught before practice begins. 

Questioning strategies: asking questions that go beyond mere recall to probe for the higher levels of understanding...to ensure memory network binding and transfer. Bloom's Taxonomy of Educational Objectives provides a structure for questioning that is hierarchical and cumulative. It provides guidance to the teacher in structuring questions at the level of proximal development, i.e., a level at which the pupil is prepared to cope. Questions progress from the lowest to the highest of the six levels of the cognitive domain of the Taxonomy of Educational Objectives: knowledge, comprehension, application, analysis, synthesis, and evaluation.

d) Guided Practice

An opportunity for each student to demonstrate grasp of new learning by working through an activity or exercise under the teacher's direct supervision. In math and science, this is often where a hands-on activity is presented either with manipulatives in math or an experiment with science. The teacher moves around the room to determine the level of mastery and to provide individual remediation as needed.

e) Closure

Those actions or statements by a teacher that are designed to bring a lesson presentation to an appropriate conclusion. Used to help students bring things together in their own minds, to make sense out of what has just been taught. "Any questions? No. OK, let's move on" is not closure. Closure is used:

· to cue students to the fact that they have arrived at an important point in the lesson or the end of a lesson,

· to help organize student learning,

· to help form a coherent picture, to consolidate, eliminate confusion and frustration, etc.,

· to reinforce the major points to be learned...to help establish the network of thought relationships that provide a number of possibilities for cues for retrieval. Closure is the act of reviewing and clarifying the key points of a lesson, tying them together into a coherent whole, and ensuring their utility in application by securing them in the student's conceptual network.

f) Independent Practice

Once pupils have mastered the content or skill, it is time to provide for reinforcement practice. It is provided on a repeating schedule so that the learning is not forgotten. It may be homework or group or individual work in class. It can be utilized as an element in a subsequent project. It should provide for students to see the skill in other contexts: enough different contexts so that the skill/concept may be applied to any relevant situation...not only the context in which it was originally learned. The failure to do this is responsible for most student failure to be able to apply something learned.

Materials
List materials needed.

Accommodations for ELL and ESE Students

How are the needs of the ELL and ESE students being met?  Are you making modifications or adaptations?  What extensions are being provided?  Are there other professionals within the school that are being utilized to help meet these needs?

Assessment

What type of assessment will be used to measure the learning?  Please include a copy of assessment and rubric as applicable.  Informal and formal assessments may be utilized.  Formative and summative may be utilized.




Lesson Plan Assessment 

VI. Lesson Goals/Standards

	
	Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Connection to Standards
	The lesson plan supports core curriculum content appropriate to the targeted student group and is well integrated with a course of study and aligned with appropriate Sunshine State standards and national curriculum area standards.
	The lesson plan includes connectedness to core curriculum with clear references to a course of study and to Sunshine State standards and some national curriculum standards.
	The lesson plan contains some connection or reference to a standard course of study or to Sunshine State standards or national curriculum standards.
	The lesson plan contains no reference to a standard course of study or to Sunshine State standards and/or national curriculum standards.

	Number of Standards Addressed
	
	The duration of the lesson is appropriate for the quantity and significance of the standards; enough time is available to teach each standard adequately.
	The lesson plan has too many or too few standards. 
	

	Objectives Address Standards and are Written with Condition, Action and Criteria for Success
	The objectives are clearly in align with the Sunshine State standards and each objective includes condition, action and criteria for success.
	The objectives show some alignment to the Sunshine State standards and include some conditions, actions and criteria for success.
	The objectives mention similar topics but are not clearly aligned with the Sunshine State standards.  Only partial condition, action and criteria for success are included.
	The objects are not in alignment with the Sunshine State standards. Condition, action and criteria for success are incomplete for the standards.


VII. Activities

	
	Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Appropriateness
	The activities included in the lesson are appropriate for the lesson taking into consideration where in the unit the lesson falls.  Student developmental levels are considered in the activity selection.
	Lesson activities are appropriate for the lesson topic and the developmental level(s) of the learners.
	Some activities are appropriate for lesson content and student developmental level; it is unclear as to whether or not the activities selected will be sufficient to lead all students to mastery of lesson knowledge and skills.
	Lesson activities are poorly selected and/or inadequate for the lesson plan; student developmental levels are not considered in activity selection.

	Number of Activities
	The lesson includes additional alternative activities for use if the primary activities fail to achieve the desired result.
	The lesson includes adequate activities for lesson goals and objectives.
	It is questionable as to whether or not the activities included will be sufficient for the lesson topic.
	The number of activities is insufficient for the lesson.

	Bloom’s Taxonomy

Multiple Intelligences

Differentiated Instruction
	Lesson addresses 3 or more levels of Bloom’s Taxonomy, 4 or more Multiple Intelligences and differentiates content, process and product.
	Lesson addresses 2 or more levels of Bloom’s Taxonomy, 3 or Multiple Intelligences and differentiates content, process or product.
	Lesson addresses 1 level of Bloom’s Taxonomy, 1 or 2 Multiple Intelligences and differentiates content, process or product.
	Bloom’s Taxonomy, Gardner’s Multiple Intelligences and Tomlinson’s differentiated instruction are not considered in this lesson.


VIII. Adaptations For ELL and ESE Students

	
	Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Adaptations
	Adaptations for ELL and ESE students are thorough and detailed.  Adaptations are designed to allow students to participate fully and enhance their understanding of lesson activities.
	The lesson plan includes appropriate adaptations for ELL and ESE students.
	Included adaptations are incompletely developed and/or are not well correlated with lesson goals and objectives.
	No consideration for ELL and/or ESE students is included in the lesson plan.


IX. Major Materials

	
	Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Resources and Materials
	A rich variety of resources facilitate meeting standards through, for example, the creative use of technology, manipulatives, developmentally-appropriate literature, primary sources, guest speakers, etc. Each resource serves an identifiable purpose in the lesson and increases all students’ learning.

Resources and materials are created specifically and intentionally for the unit; resources and materials borrowed from outside sources are identified as such and are adapted specifically for the purposes of the lesson.
	A reasonable number and variety of identifiable resources are used to support student learning relative to unit standards.  Resources are well organized by type and/or how they will be used in the lesson, by whom, and for what purpose.

Resources and materials are created specifically and intentionally for the lesson; resources and materials borrowed from outside sources are identified as such and are adapted specifically for the purposes of the lesson.
	An attempt has been made to list adequate and appropriate resources for teachers and students, but additional resources may be necessary to adequately meet unit standards and goals.

Resources and materials borrowed form outside sources are poorly adapted and/or identified.
	Few resources are cited for teachers and students.  Some materials appear to be inappropriate for the developmental or other needs of students.  There appears to be a haphazard connection to lesson standards and a random collection of unrelated materials.

Borrowed materials and resources are not adapted or identified.


X. Assessment

	
	Exemplary – 4
	Competent – 3
	Emerging Competence – 2
	Needs Improvement - 1

	Assessment Plan
	The assessment plan is clearly aligned with and addresses all lesson standards and goals.  Identified assessments allow students to demonstrate learning in a variety of ways.
	The assessment plan is clearly linked to and addresses all lesson standards and goals.
	The links between the assessment plan and lesson standards and goals could be clearer.  Students are provided few alternatives to demonstrate their learning.
	Little or no connection exists between the assessment plan and lesson standards and goals.

	Assignment descriptions and rubrics
	The descriptions for all assessments are clear and sufficiently detailed to enable full student understanding of what is being asked of them.

Rubrics detailing the essential elements of each assessment as well as levels of performance for each element are included.
	All assessments are adequately described; rubrics for most assessments are included.
	Assessment descriptions are unclear; rubrics are not well thought out.
	Assessments are poorly described; rubrics are not included.

	Formative and summative assessments
	Both formative and summative assessments are completely aligned with lesson standards/goals/objectives and are included as essential elements of the design and structure of the lesson plan.
	The assessment plan includes both formative and summative assessments.
	Included assessments are included but appear to be an afterthought and/or not essential elements of the instructional design.
	The assessment plan does not include both formative and summative assessments.


	Unit Plan Summative Assessment

III. Unit Goals/Standards

Connection to Standards                                          /4

Number of Standards Addressed                             /3  

IV. Major Activities

Appropriateness                                                       /4

Number of Activities                                               /4

Bloom’s, MI, DI                                    /4

III. Major Materials                                                     /4
	V. Assessment

Assessment Plan                                                           /4

Assignment Descriptions and Rubrics                         /4

Formative and Summative Assessments                      /4

V. Adaptations for ELL and ESE Students                        /4

TOTAL                                                                     /39
	Passing = 30/39

No individual element score may be <2
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I.
COURSE NUMBER AND TITLE, CATALOG DESCRIPTION, CREDIT HOURS   
EDE 4226C – Integrated Language Arts, Social Science & Literature with 

Practicum – BS    3 Credits

This course is designed to prepare teacher candidates to teach language arts and social science in elementary classrooms. Teacher candidates will employ the pedagogical tools to integrate literature, language arts and social science content through thematic instruction. Constructivist principles and methodology are emphasized. Teacher candidates will design and lead standards-based language arts and social science lessons that are appropriate for diverse populations of students including English language learners (ELLs) and students with exceptionalities. This course requires forty hours of practicum in a K-12 classroom setting.
II.
PREREQUISITES FOR THE COURSE: 
Admission into the Bachelor of Science in Education program or special permission from the Associate Dean of Baccalaureate Programs

III.        GENERAL COURSE INFORMATION:  
· The six language arts: listening, speaking, reading, writing, viewing, visually representing
· Reading Workshop 
· Reading biographies, fiction, non-fiction, periodicals
· Writing Workshop
· Journal writing, letter writing, report writing, poetry
· Spelling conventions and keyboarding
· Language Experience Approach
· Teaching literature
· Critical literacy
· Technology and literacy
· Oral History
· Teaching geography, history, political science
· Chronology, Map skills, Civics
· Constructivist philosophy and methodology
· Cooperative learning
· Portfolio assessment
· Differentiating instruction for ELLs and students with exceptionalities
IV.       LEARNING OUTCOMES AND ASSESSMENT: 

 At the conclusion of this course, teacher candidates will be able to demonstrate competency of pertinent state and national standards, and course objectives.
	Learning Outcomes
	Assessment

	The teacher candidate will apply state and national content standards to construct integrated language arts, social science, and literature lessons for elementary students.
	Integrated Unit: Language Arts, Social Science, and Literature

	The teacher candidate will design standards-based integrated language arts, social science, and literature units using constructivist principles.
	Integrated Unit: Language Arts, Social Science, and Literature

	The teacher candidate will employ reading workshop and writing workshop methodology with a diverse population of students.
	Writing Workshop Project

	The teacher candidate will design and teach lessons drawing on multiple literary genres e.g. fiction, nonfiction, biography, poetry, essays, reports).
	Integrated Unit: Language Arts, Social Science, and Literature

	The teacher candidate will distinguish between English language arts and ESOL curriculum to provide appropriate language development activities with a diverse population of students.
	Oral History Digital Storytelling Project

	The teacher candidate will design lessons that actively engage elementary students as authors, historians, geographers, political scientists and good citizens.
	Integrated Unit: Language Arts, Social Science, and Literature

	The teacher candidate will employ multimedia technologies for instruction and for student engagement.
	Oral History Digital Storytelling Project


         
 Specific Course Competencies:
         
 Critical Task Assignments and/or Assessments
At the conclusion of this course, teacher candidates will demonstrate competency in the 
following Preprofessional Florida Educator Accomplished Practices (FEAPs), Sunshine State Standards, Professional and Subject Area Educator Competencies and Skills, ESOL Performance Standards, ESOL k-12 Competencies, Reading Competencies and elements of the Uniform Core Curriculum. 


FSAC-  Florida Subject Area Competencies and Skills (EE-  Elementary Education)


FEAP-  Florida Educator Accomplished Practices


ESOL-  English Speaker of Other Languages


PEC-    Professional Education Competencies

* The numbers and letters in the graph below correspond to the standards, indicators and 

            competencies found above. 

	Course 
	FSAC
	Critical Tasks
	FEAP/

PEC
	Reading
	ESOL Performance Standards 
	ESOL k-12
Competencies

	EDE 4226C Integrated Language Arts, Social Science & Literature w/practicum
	EE2.9-

EE2.11

EE4.1

EE 4.2

EE4.4

EE5.1-EE5.6

EE13.1-EE13.9

EE14.1-EE14.11

EE15.1-EE15.9

EE16.1-EE16.9

EE17.1-EE17.2
	Integrated Unit: Language Arts, Social Science, and Literature
	
	
	4.2,14.3,16.2
	3

6

	
	
	Writing Workshop Project
	8.b
	
	
	

	
	
	Oral History Digital Storytelling Project
	12.b

12.c

12.d
	5.10,6.11
	6.4,12.2,17.3, 18.1
	1

4

6

	
	
	WebQuest Project
	12.d
	
	
	

	
	
	Final Exam: Integrated Language Arts, Social Science and Literature
	
	
	1
	11

	
	
	Professional Development Plan
	3.d
	
	
	


Relationship of course to Program Goals and National Specialized Program Association Standards:

This course is part of the Edison State College, Baccalaureate program in Education, for teacher licensure in the State of Florida in the area of Elementary Education K-6, Secondary Biology or Mathematics. This program Complies with the standards for teacher licensure established by the Florida Department of Education and covers the Preprofessional Florida Educator Accomplished Practices, Sunshine State Standards, Professional Educator Competencies and Skills,  ESOL Performance Standards, ESOL K -12 Standards, and Reading Competencies.

National Curriculum Standards will also be introduced and referred to in this course. Standards for Elementary Education are based on the Association of Children’s Education International. Standards for the English Language Arts are based on the National Council of Teachers of English. Principles and Standards for School Mathematics (Standards 2000 Project) are based on the National Council of Teachers of Mathematics. The Physical Education Content Standards are based on the National Association for Sport and Physical Education. The National Health Education Standards (2007) are based on the American Cancer Society and Project 2061 is based on the American Association for the Advancement of Science. The Standards and Position Statement on Social Studies is based on the National Council for the Social Studies.

V.        DISTRICT-WIDE POLICIES

Programs for Students with Disabilities

Edison State College, in accordance with the Americans with Disabilities Act and the college’s guiding principles, offers students with documented disabilities programs to equalize access to the educational process. Students needing to request an accommodation in this class due to a disability, or who suspect that their academic performance is affected by a disability should contact the Office of Adaptive Services at the nearest campus.

Lee Campus

Taeni Hall S-116A
         
(239) 489-9427

Charlotte Campus
Student Services SS-101       
(941) 637-5626

Collier Campus
Admin. Bldg. A-116
         
(239) 732-3918

Hendry/Glades Ctr.
LaBelle H.S.

(863) 674-0408

VI.        REQUIREMENTS FOR THE STUDENTS
WebQuest Project
The purpose of this project is for teacher candidates to apply their knowledge of technology and its uses in the elementary classroom to create an inquiry project that will allow young children to learn language arts and social science content.  Working in groups of 3-4, the teacher candidates will create a short-term (3 day-1 week) WebQuest based on an integrated language arts/social science theme.  Using the Sunshine State Standards as a guide, the teacher candidates will choose an age/grade level and topic that is appropriate for elementary school learners.  Teacher candidates should take into consideration the interest and abilities of special needs students and English Language Learners by embedding modifications that make the WebQuest comprehensible to these diverse learners. Upon completion, the teacher candidates will present the WebQuest to the members of EDE 4226C, provide a copy of a one-page abstract to the instructor and class members, and publish the WebQuest to an educator-related Web site such as WebQuest.org.

Oral History Digital Storytelling Project

The purpose of this assignment is for the teacher candidate to develop an awareness of the diverse personal histories of students born outside of the U.S.  It is also an opportunity for teacher candidates to employ the Language Experience Approach (LEA) and Oral History collection with English Language Learners (ELLs).  The project will give the teacher candidate experience using technology as a storytelling tool and a means to engage diverse learners in English language development. Finally, the teacher candidate will use scaffolding and constructivist methodology to co-construct “history” by working one on one with an ELL. During the forty hours of practicum, the teacher candidate will work together with the ELL as a team to create a digital story (using a program such as SlideRocket) that may include photographs, drawings, graphics, music, video clips and the ELL’s own voice (in English or bilingual native language/English). The teacher candidate will present the digital story to the members of EDE 4226C. S/he will also write a one-page reflection about the experience, noting how the experience affected her/his views of ELLs, as well as pedagogical implications for teaching language arts and social science to ELLs.

Integrated Unit:  Language Arts, Social Science and Literature 

The purpose of this project is for teacher candidates to gain experience in creating active experiences to help young children learn language arts and social science.  It is also an opportunity to connect classroom learning with state and national standards in language arts and social science.  The teacher candidate will create a unit that will engage elementary school children in meaningful experiences integrating language arts, social science, literature, and higher order thinking skills.  Overall the unit should reflect a constructivist philosophy, engaging the elementary students in activities and experiences that bring language arts, social science and literature to life.  Throughout the unit, the elementary school student should be guided in activities that make them “discover” information and “come to conclusions” through their work.  The role of the children as participants should be authors, poets, historians, geographers, and/or productive citizens. The intent is that the teacher candidate will teach the unit (in its entirety or in part) to the elementary students during the forty-hour practicum.  The teacher candidate is encouraged to work with the cooperating teacher to develop the unit, or to modify an existing unit to infuse constructivist principles and higher order thinking skills.

Writing Workshop Project: Integrated Language Arts, Social Science and Literature 

The purpose of this assignment is for teacher candidates to become familiar with Writing Workshop methodology.  It is also an opportunity for teacher candidates to integrate language arts methodology with social studies content. At the beginning of the course, the instructor and teacher candidates will brainstorm historical, geographical, political topics and choose a theme. The course members will engage in reading essays, historical fiction, and multimedia materials to further explore the theme. Over the course of the semester, the instructor will guide the teacher candidates in Writing Workshop activities related to the theme.  The Writing Workshop lessons will focus on writing skills related to the content of the theme. These meetings will involve writing skill mini-lessons, as well as an opportunity to write, and an opportunity for revision, editing and publication. At the end of the semester, the teacher candidates will submit a Writing workshop portfolio with at least six drafts and at least two pieces (poems, short stories, essays, journal entries) that have been revised, edited and polished for presentation. Using a rubric, teacher candidates will self-score the portfolio and write a justification for the score.  The instructor will score the portfolio on the same rubric and the final grade for the project will be based on both the student’s self-evaluation and the instructor’s evaluation.
Professional Development Plan

Using the reflective journals, final internship portfolio, feedback from mentor teacher, college instructors, faculty steward and the FEAP guidelines, teacher candidates will create a professional development plan.  Teacher candidates should make sure that they set goals which are realistic and measurable.  The format will be provided.  This plan will be shared in the final internship seminar.

Exam

The teacher candidates will take a final exam covering the course content.
            IMPORTANT:  All Critical Task Assignments must be included in this section.
VII.     ATTENDANCE POLICY:   

After three unexcused classroom hours, teacher candidates will not be permitted to return to class without written permission from the instructor (attendance form , A-1 will be kept on file).  Each unexcused absence thereafter will result in a 10% reduction of overall grade.  Issues of appeal will be reviewed by the Discipline Chair of Education and may be forwarded on to the Education Review Committee, if necessary.

VIII.    GRADING POLICY:   Include numerical ranges for letter grades; the following is a range 
commonly     

           used by many faculty:

90 – 100
=
A


80 – 89
=
B

79 – 70 
=
C

60 – 69
=
D

Below 60
=
F

* All Critical Tasks must be passed with a 75% or better.  (Please include this statement in your syllabus.)
         
(Note:  The “incomplete” grade [“I”] should be given only when unusual circumstances warrant.  
An         

            “incomplete” is not a substitute for a “D,” “F,” or “W.”  Refer to the policy on “incomplete” 
grades.)

IX.         REQUIRED COURSE MATERIALS:   (in correct bibliographic format)

X.        RESERVED MATERIALS FOR THE COURSE:    Other special learning resources.

XI.       CLASS SCHEDULE:   This section includes assignments for each class meeting or unit, along with        

scheduled Learning Resource Center (LRC) media and other scheduled support, including scheduled   

            tests.
IMPORTANT:  Please be sure class schedule includes all Critical Task assignments.  

XII.    ANY OTHER INFORMATION OR CLASS PROCEDURES OR POLICIES 
which would be useful in this 
class.
This course includes a 40 hour practicum requirement. Students must be fingerprinted as described in the Teacher Candidate Field Experience Contract, SF-2.

Critical Task  Revision Policy:  All Critical Task assignments must be completed with a 75% or better in order to graduate.  Any Critical Task receiving a grade less than 75% must be resubmitted to the instructor. The assignment or assessment must be revised and resubmitted within two weeks of the assignment being returned to the teacher candidate.  For example, if an assignment is returned by the professor to the teacher candidate on October 15th, the assignment must be resubmitted by October 29th. All Critical Tasks must be successfully completed with 75% or better prior to final internship.  Revising a Critical Task may not necessarily result in a change to the course grade.  
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EDE 4226C: Guidelines for Integrated Unit:  Language Arts, Social Science and Literature 

Links to FEAP #4 Critical Thinking
The purpose of this project is for teacher candidates to gain experience in creating active experiences to help young children learn language arts and social science.  It is also an opportunity to connect classroom learning with state and national standards in language arts and social science.  The teacher candidate will create a unit that will engage elementary school children in meaningful experiences integrating language arts, social science, literature, and higher order thinking skills.  

The unit will include:

1. A description of intended age/grade level.

2. A list of key concepts/“big ideas” to be explored in the unit.
3. 5-10 lesson plans with 

a.  A list of goals and objectives (including Sunshine State Standards, National Council of Teachers of English (NCTE) standards, and National Council of Social Studies (NCSS) standards) to be addressed in the unit.
b. A list of procedures/activities for each objective (Emphasis 

should be on constructivist activities/higher order thinking 

skills). 

d. A list of modifications and materials to use with students with exceptionalities and English Language Learners.

e. A summative assessment and formative assessments throughout the unit.


Overall the unit should reflect a constructivist philosophy, engaging the elementary students in activities and experiences that bring language arts, social science and literature to life.  Throughout the unit, the elementary school student should be guided in activities that make them “discover” information “come to conclusions” through their work.  The role of the children as participants should be authors, poets, historians, geographers, and/or productive citizens. The intent is that the teacher candidate will teach the unit (in its entirety or in part) to the elementary students during the forty hour practicum.  The teacher candidate is encouraged to work with the cooperating teacher to develop the unit, or to modify an existing unit to infuse constructivist principles and higher order thinking skills.

EDE 4226C Integrated Unit: Language Arts, Social Science and Literature Rubric
Learning Outcome:  The teacher candidate will create an integrated language arts, social science, and literature unit using constructivist principles.

Links to FEAP #4 Critical Thinking
	Outcome

Criteria
	Assessment
	4

Exemplary
	3

Accomplished
	2

Developing
	1

Beginning

	Instructional Objectives
	Must achieve at least a  3
	The lesson plans contain thorough Sunshine State Standards, NCTE standards, and NCSS standards for the intended grade level. The objectives are clearly linked to the activities.
	The lesson plans contain appropriate Sunshine State Standards, NCTE standards, and NCSS standards for the intended grade level and/or subject. The objectives are clearly linked to the activities.
	The lesson plans do not identify all of the Sunshine State Standards, NCTE standards, and NCSS standards for the intended grade level and/or subject, or the objectives are not clearly linked to the activities.
	The lesson plans do not contain appropriate Sunshine State Standards, NCTE standards, and NCSS standards for the intended grade level. The objectives are not clearly linked to the activities.

	Procedures/Activities 
	Must achieve at least a 3
	The procedures are specific and detailed. The teacher candidate went above and beyond the requirements to thoroughly plan an engaging unit and include copies of handouts and materials to make the unit complete and successful.
	The procedures are specific and detailed and there is evidence of thoughtful planning. The unit contains sufficient handouts and materials to make the unit doable. 
	The procedures are appropriate but vague and/or there is little attention to engaging student interest. The plans may lack key handouts or materials to make the unit doable.
	The procedures are inappropriate or faulty. The description of activities is nebulous and/or lacks key handouts or materials which may lead to failure of the intended activities.

	Constructivist Principles/Critical Thinking
	Must achieve at least a 3
	The unit clearly demonstrates a constructivist philosophy. The activities engage the elementary students in the construction of meaning, and call for active participation and higher order thinking skills.
	The unit demonstrates a constructivist philosophy. Some of the activities engage the elementary students in the construction of meaning, and call for active participation and higher order thinking skills.
	The unit has a vague connection to constructivist philosophy. Few of the activities engage the elementary students in the construction of meaning, and few call for active participation or higher order thinking skills.
	The unit does not demonstrate a constructivist philosophy. None of the activities engage the elementary students in the construction of meaning, and none call for active participation or higher order thinking skills.

	Evaluations and Assessments
	Must achieve at least a 3
	The unit contains flawless formative and summative assessments that link directly to the objectives and include informed modifications for students with exceptionalities and ELLs.
	The unit contains appropriate formative and summative assessments that link directly to the objectives and include sufficient modifications for students with exceptionalities and ELLs.
	The unit contains formative and summative assessments, but they are insufficient or some do not link directly to the objectives. The modifications for students with exceptionalities and ELLs are inappropriate or insufficient.
	The unit does not contain formative and summative assessments, or there is no apparent link between the objectives and the assessments. There are no modifications for students with exceptionalities and/or ELLs.

	Format, Mechanics, and Grammar
	Must achieve at least a 2
	The unit abides by the outline, the lesson plans adhere to the template and the use of Standard English grammar and mechanics is nearly flawless.
	The unit abides by the outline, the lesson plans adhere to the template and the use of Standard English grammar and mechanics has few errors that do not obscure the intent of the project.
	The unit deviates from the outline or the lesson plans template and/or there are several grammatical and mechanical errors that somewhat obscure the intent of the project.
	The unit has no discernible organizational structure and/or the unit is riddled with grammatical and mechanical errors that completely obscure the intent of the project.


EDE 4226C: Guidelines for Writing Workshop Project: Integrated Language Arts, Social Science and Literature 

The purpose of this assignment is for teacher candidates to become familiar with Writing Workshop methodology.  It is also an opportunity for teacher candidates to integrate language arts methodology with social studies content. At the beginning of the course, the instructor and teacher candidates will brainstorm historical, geographical, political topics and choose a theme. The course members will engage in reading essays, historical fiction, and multimedia materials to further explore the theme. Over the course of the semester, the instructor will guide the teacher candidates in Writing Workshop activities related to the theme.  The Writing Workshop lessons will focus on writing skills related to the content of the theme. These meetings will involve writing skill mini-lessons, as well as an opportunity to write, and an opportunity for revision, editing and publication. At the end of the semester, the teacher candidates will submit a Writing workshop portfolio with at least six drafts and at least two pieces (poems, short stories, essays, journal entries) that have been revised, edited and polished for presentation. Using a rubric, teacher candidates will self-score the portfolio and write a justification for the score.  The instructor will score the portfolio on the same rubric and the final grade for the project will be based on both the student’s self-evaluation and the instructor’s evaluation.

Full participation in this project includes:

1. Attending workshop sessions.

2. Writing at every session.

3. Sharing writing by reading aloud and listen to others share their writing.

4. Offering revision advice to peers and accept revision advice from your peers.

5. Sharing paper or electronic copies of writing.

6. Accepting and utilizing peer editing.

7. Bringing two of your rough drafts through the writing process cycle to produce two showcase pieces.

8. Keeping a writing log.

9. Writing a one-page writing reflection about your growth as a writer.

10. Scoring the portfolio on rubric and writing a justification for your scores.

EDE 4226C Writing Workshop Portfolio Rubric: Self-Evaluation
	Outcome

Criteria
	4

Exemplary
	3

Accomplished
	2

Developing
	1

Beginning

	Participation and Verification
	I have a completed writing log.   I attended all of the workshop meetings and was an active and enthusiastic participant.  


	I have a completed writing log. I missed no more than one meeting and was an active and enthusiastic participant.  
	I have an incomplete writing log.  I missed more than one workshop meeting and/or was not an active or enthusiastic participant. 
	I have no writing log.  I missed more than two workshop meetings and/or was not an active or enthusiastic participant.

	Drafts
	I have completed at least six rough drafts (attempts) at writing assignments.  The attempts are from a wide range of writing genres (e.g. poetry, essay, fiction, journal, etc.)

 
	I have completed at least five rough drafts (attempts) at writing assignments.  The attempts are from a sufficient range of writing genres (e.g. poetry, essay, fiction, journal, etc.)
	I have completed at least four rough drafts (attempts) at writing assignments and/or the attempts are from only two writing genres (e.g. poetry, essay, fiction, journal, etc.)
	I have completed at least three rough drafts (attempts) at writing assignments and/or the attempts are from only one writing genre (e.g. poetry, essay, fiction, journal, etc.)

	Showcase assignments:

Content
	I have at least two rough and one final draft of the showcase writing assignments.  The writing assignments demonstrate enormous content growth/development through revision sessions.
	I have at least two rough and one final draft of the showcase writing assignments.  The writing assignments demonstrate sufficient content growth/development through revision sessions.
	I have at least two rough and one final draft of the one showcase writing assignment.  The writing assignments demonstrate sufficient content growth through revision sessions.
	I have not taken any of the drafts through the writing process and/or the writing assignments do not demonstrate growth/development through revision sessions.

	Showcase assignments: Format, Mechanics,

Grammar
	The showcase assignments abide by the guidelines and Standard English grammar and mechanics is nearly flawless on the final drafts.
	The showcase assignments abide by the format guidelines and the final drafts have a few errors in the use of Standard English grammar and mechanics that do not obscure the intent of the assignments.
	The showcase assignments deviate somewhat from the format guidelines and/or there are several grammatical and mechanical errors that somewhat obscure the intent of the assignments.
	The showcase assignments have no discernible organizational structure and/or the final drafts are riddled with grammatical and mechanical errors that completely obscure the intent of the assignments.

	Reflection
	My reflection about the assignments indicates purpose and growth. I demonstrate insight and an exceptional understanding of my strengths and weaknesses as a writer.


	My reflection about the assignments indicates purpose and growth.  I demonstrate an insight and sufficient understanding of my strengths and weaknesses as a writer.
	My reflection about the assignments meets the length requirement.  I demonstrate a somewhat limited understanding of my strengths and weaknesses as a writer.
	My reflection about the assignments does not meet the length requirement. I have an inadequate understanding my strengths and weaknesses as a writer.


Justification and additional comments:
EDE 4226C Writing Workshop Portfolio Rubric: Instructor Evaluation
	Outcome

Criteria
	4

Exemplary
	3

Accomplished
	2

Developing
	1

Beginning

	Participation and Verification
	The teacher candidate has a completed writing log.   The teacher candidate attended all of the workshop meetings and was an active and enthusiastic participant.  


	The teacher candidate has a completed writing log.   The teacher candidate missed no more than one meeting and was an active and enthusiastic participant.  
	The teacher candidate has an incomplete writing log.  The teacher candidate missed more than one workshop meeting and/or was not an active or enthusiastic participant. 
	The teacher candidate has no writing log.  The teacher candidate missed more than two workshop meetings and/or was not an active or enthusiastic participant.

	Drafts
	The teacher candidate completed at least six rough drafts (attempts) at writing assignments.  The attempts are from a wide range of writing genres (e.g. poetry, essay, fiction, journal, etc.)

 
	The teacher candidate completed at least five rough drafts (attempts) at writing assignments.  The attempts are from a sufficient range of writing genres (e.g. poetry, essay, fiction, journal, etc.)
	The teacher candidate completed at least four rough drafts (attempts) at writing assignments and/or he attempts are from only two writing genres (e.g. poetry, essay, fiction, journal, etc.)
	The teacher candidate completed at least three rough drafts (attempts) at writing assignments and/or the attempts are from only one writing genre (e.g. poetry, essay, fiction, journal, etc.)

	Showcase assignments:

Content
	The teacher candidate has at least two rough and one final draft of the showcase writing assignments.  The writing assignments demonstrate enormous content growth/development through revision sessions.
	The teacher candidate has at least two rough and one final draft of the showcase writing assignments.  The writing assignments demonstrate sufficient content growth/development through revision sessions.
	The teacher candidate has at least two rough and one final draft of the one showcase writing assignment.  The writing assignments demonstrate sufficient content growth through revision sessions.
	The teacher candidate has not taken any of the drafts through the writing process and/or the writing assignments do not demonstrate growth/development through revision sessions.

	Showcase assignments: Format, Mechanics,

Grammar
	The showcase assignments abide by the guidelines and Standard English grammar and mechanics is nearly flawless on the final drafts.
	The showcase assignments abide by the format guidelines and the final drafts have a few errors in the use of Standard English grammar and mechanics that do not obscure the intent of the assignments.
	The showcase assignments deviate somewhat from the format guidelines and/or there are several grammatical and mechanical errors that somewhat obscure the intent of the assignments.
	The showcase assignments have no discernible organizational structure and/or the final drafts are riddled with grammatical and mechanical errors that completely obscure the intent of the assignments.

	Reflection
	The teacher candidate’s reflection about the assignments indicates purpose and growth. The insight demonstrated by the teacher candidate shows an exceptional understanding of her/his strengths and weaknesses as a writer.


	The teacher candidate’s reflection about the assignments indicates purpose and growth.  The insight demonstrated by the teacher candidate shows sufficient understanding of her/his strengths and weaknesses as a writer.
	The teacher candidate’s reflection about the assignments meets the length requirement.  The insight demonstrated by the teacher candidate shows a somewhat limited understanding of her/his strengths and weaknesses as a writer.
	The teacher candidate’s reflection about the assignments does not meet the length requirement. The teacher candidate has an inadequate understanding of her/his strengths and weaknesses as a writer.


Additional comments:
EDE 4226C: Oral History Digital Storytelling Project
Links to FEAP #5 Diversity and FEAP #12 Technology 

The purpose of this assignment is for the teacher candidate to develop an awareness of the diverse personal histories of students born outside of the U.S.  It is also an opportunity for teacher candidates to employ the Language Experience Approach (LEA) and Oral History collection with English Language Learners (ELLs).  The project will give the teacher candidate experience using technology as a storytelling tool and a means to engage diverse learners in English language development. Finally, the teacher candidate will use scaffolding and constructivist methodology to co-construct “history” by working one on one with an ELL.

During the forty hours of practicum, the teacher candidate will… 

1. Work with the cooperating teacher to identify an ELL who could benefit from individual attention.  

2. Work with the ELL over the course of the semester to learn about her/his personal story.  This may include the ELL’s own narrative about her/his experiences from birth to the present, including immigration to the U.S. 

3. Share their own personal history with the ELL through photographs and stories. Likewise, the teacher candidate will encourage the ELL to share as much of her/his own personal history as s/he is comfortable with through photographs and personal narratives.  

4. Record the ELL’s stories through LEA writing as well as through audio taping.  

5. Work together with the ELL as a team to create a digital story (using a program such as SlideRocket) that may include photographs, drawings, graphics, music, video clips and the ELL’s own voice (in English or bilingual native language/English).

6. Present with the ELL (with the cooperating teacher’s approval) the digital story to the ELL’s classmates.  

7. Present the digital story to the members of EDE 4226C. 
8. Write a one-page reflection about the experience, noting how the experience affected her/his views of ELLs, as well as pedagogical implications for teaching language arts and social science to ELLs.

Note:  The teacher candidate must be sensitive to the privacy of undocumented immigrants who may be reluctant to disclose details about their journey to U.S. or current resident status.  Also, the teacher candidates may only work with a student who has a “Consent to be photographed/videotaped” form on file with the school. Finally, the teacher candidates must work with the cooperating teacher to receive informed consent from the ELL and her/his caregivers for participation.
EDE 4226C: Oral History Digital Storytelling Project Rubric

Learning Outcome:  The teacher candidate will work with an ELL to learn about their history and culture and to help them create a digital story of their life.

Links to FEAP  #5: Diversity and #12: Technology

	Outcome

Criteria
	4

Exemplary
	3

Accomplished
	2

Developing
	1

Beginning

	Attendance and cooperation with the English Language Learner


	The teacher candidate attends all arranged sessions with the ELL. The mentor teacher feels that s/he had an outstanding rapport with the ELL and s/he contributed an exceptional amount of time and effort to the project.
	The teacher candidate attends arranged sessions with the ELL. The mentor teacher feels that the teacher candidate had a good rapport with the ELL and s/he contributed a sufficient amount of time and effort to the project.
	The teacher candidate attends some of the arranged sessions with the ELL. The mentor teacher feels that s/he was awkward or apathetic in working with the ELL.  The mentor teacher feels that the amount of time and effort s/he contributes to the project was somewhat less than required by the criteria.
	The teacher candidate missed most of the arranged sessions. The mentor teacher feels that the teacher candidate did not enhance the ELL’s learning experience.  The mentor teacher feels that the amount of time and effort s/he contributes to the project is completely inadequate.

	Use of technology
	The digital story uses graphics, sound effects, and hypermedia to their fullest potential. The use of technology makes the digital story unique and engaging.
	The digital story uses appropriate graphics, sound effects, and hypermedia.  The use of technology is sufficient to garner an elementary student’s interest.
	The digital story uses some graphics, sound effects, and/or hypermedia. The use of technology is rudimentary.
	The digital story lacks graphics, sound effects and hypermedia. The digital story is not engaging or “student-friendly.”

	Presentation


	The teacher candidate gives a lively and enthusiastic presentation of the project to the members of EDE 4226C.  The teacher candidate is able to field question with ease and expertise.
	The teacher candidate gives an enthusiastic presentation of the project to the members of EDE 4226C.  The teacher candidate is able to field question sufficiently.
	The teacher candidate gives a presentation of the project to the members of EDE 4226C.  The teacher candidate fields questions, but with some hesitation.
	The teacher candidate gives an insufficient or unprepared presentation of the project to the members of EDE 4226C.  The teacher candidate is not able to field questions with appropriate responses.

	Reflection


	The reflection adheres to the length requirement and shows exceptional insight about the experience, noting how the experience affected the teacher candidate’s views of ELLs, as well as pedagogical implications for teaching language arts and social science to ELLs.


	The reflection adheres to the length requirement and shows sufficient insight about the experience, noting how the experience affected the teacher candidate’s views of ELLs, as well as pedagogical implications for teaching language arts and social science to ELLs.


	The reflection does not adhere to the length requirement and/or does not demonstrate sufficient insight about the experience, noting how the experience affected the teacher candidate’s views of ELLs, as well as pedagogical implications for teaching language arts and social science to ELLs.


	The reflection does not adhere to the length requirement and/or shows no insight about the experience, does not note how the experience affected the teacher candidate’s views of ELLs, and does not list pedagogical implications for teaching language arts and social science to ELLs.




EDE 4226 C Integrated Language Arts, Social Science and Literature
Final Exam Rubric

	Exemplary (4 pts)
	Accomplished (3 pts)
	Developing (2 pts)
	Beginning  (1 pts)

	100-90  Teacher candidate demonstrated mastery of exam or course content.
	89- 75 Teacher candidate demonstrated adequate knowledge of exam or course content.
	74-65 Teacher candidate demonstrated cursory knowledge of exam or course content.  
	Below 65  Teacher candidate demonstrated  little or no knowledge of exam or course content. 


Edison State College

Education Department

	Pre-service Teacher Professional Development Plan for:
	
	Date:
	


Directions:  Your Professional Development Plan (PDP) serves as a guide toward continuous improvement during your teacher preparation program.  List specific competencies, skills and dispositions you would like to improve on this form, using input from FEAP evaluation reviewed with your mentor teacher, feedback from your faculty steward, and other sources you deem reliable.

	What do I want to improve?

(list specific improvement goals)
	How will I achieve this? 

(list specific steps you will take) 
	When will I achieve this?
	Status/Comments 

((=accomplished; (=in progress)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


	In fulfillment of the Professional Development Plan, the student has/has not (circle one) successfully achieved the competencies, skills 

and dispositions identified on this plan.

	Faculty Steward’s Signature


	Date
	Teacher Candidate’s Signature
	Date
	Mentor Teacher’s Signature
	Date


(  Practicum I


(  Practicum II


(  Internship








